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men  examining most h i g h  s c h o o l  c u r r i c u l u m s  t o d a y ,  
it w i l l  be f ~ m d  t h a t  t h e  c u r r i c u l u m s  a r e  c o n t e n t - d i s c i p l i n e  
c e n t e r e d  with a  d e f i n i t e  emphasis  on t h e  c o l l e g e  c o u r s e  of 
s t u d y -  m e r e  e x i f i t s  a  r i g i d  structure of c l a s s  o f f e r i n g s  w i t h  
few a l t e r n a t i v e s  f o r  t h e  a t u d e n t .  The s t u d e n t  is  t a l k e d  a t ,  
n o t  w i t h ,  and i s  t o l d  what t o  do i n s t e a d  of  b e i n g  a s k e d  what 
f i e l d a  c o u l d  be  e x p l o r e d ,  
A g r e a t  m a j o r i t y  of t h e  s t u d e n t s  a r e  n o t  b e i n g  educa ted .  
S t u d e n t a  a r e  f o r c e d  t o  s t a r t  s c h o o l  when n o t  r e a d y ,  and t h e n  f o r c e d  
t o  s t a y  i n  s c h o o l ,  w h i l e  b e i n g  m e n t a l  d rop-ou t s  f o r  much of t h e  
s c h o o l  p e r .  S t u d e n t s  a r e  g raded ,  and by d o i n g  s o ,  a r e  i n f l u e n c e d  
i n  t h e  f o l l o w i n g  way: The low a b i l i t y  a t u d e n t s  t a k e  t h e  a t t i -  
t u d e ,  " I ' m  g o i n g  t o  f a i l ,  s o  why t r y  anyway;* t h e  h i g h  e b i l i t y  
" g e t  a l l  t e n s e "  c o n c e r n i n g  t h e  g r a d e  i n s t e a d  of  l e a r n l n g ;  and 
t h e  mi2dle  s t u d e n t  i s  n o t  c h a l l e n g e d  a t  a l l ,  because  t h e y  work, 
" just  t o  g e t  by." 
By s t u d y  h a l l a ,  f o r c e d  a t t e n d a n c e ,  d e t e n t i o n ,  l e c t u r e s ,  
D o n i n d i v i d u a l  a t t e n t i o n ,  and g r a d e s ,  many s t u d e n t s  f e a r ,  h a t e ,  
o r  d e t e s t  s c h o o l  i n s t e a d  of e n j o y i n g  it. 
It i s  f o r  t h e s e  r e a s o n s  t h a t  Urbandale  Yigh Schoo l  
a d o p t e d  many i n n o v a t i o n s  t o  h e l ~  t h e  s t u d e n t  a c h i e v e  a b e t t e r  
e d u c a t i o n .  In doing  S O  t h e  School  e s t e b l i s h e d  f o u r  p r i m e r 7  
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e d u c a t i o n a l  o b j e c t i v e s .  A t  p r e s e n t  t h e  school  i s  o p e r a t i n g  
under t h e a e  o b j e c t i v e s .  However, it h a s  n o t  been e s t a b l i s h e d  t o  
what e x t e n t  t h e s e  o b j e c t i v e s  a r e  be ing  achieved.  
I. THE PROBLEM 
Sta tement  of t h e  problem. Tfie purpose of th i s  p r o j e c t  
--
i a  t o  determine t h e  e x t e n t  t o  which Urbandale 9 i g h  School i s  
a c h i e v i n g  t h e  fo l lowing  e d u c a t i o n a l  o b j e c t i v e s  : (1) The s t u d e n t  
w i l l  s a t i s f a c t o r i l y  b r idge  the  gap between high schoo l  and 
c o l l e g e ,  ( 2 )  The s t u d e n t  w i l l  s a t i s f a c t o r i l y  b r idge  t h e  gap 
between high school  and t h e  working world,  ( 3 )  The s t u d e n t  w i l l  
s t r e s s  l e a r n i n g  over  g rades  i n  t h e  e d u c a t i o n a l  p roces s ,  (4 )  The 
s t u d e n t  w i l l  be capable  of making s i g n i f i c a n t  e d u c a t i o n a l  dec i s ions .  
Importance -- of t h e  study. The conc lus ions  r e s u l t i n g  
f rom th i s  p r o j e c t  should po in t  t o  t h e  e f f e c t i v a n e a s  of t h e  
e d u c a t i o n a l  program a t  Urbandale 9 i g h  School i n  p r e p a r i n g  
a t u d e n t s  f o r  c o l l e g e  and f o r  t he  working world. The p r o j e c t  
shou ld  a l s o  p o i n t  t o  t h e  e f f e c t i v e n e s s  of t he  e d u c a t i o n a l  
program i n  emphasizing t h a t  l e a r n i n g  i s  more important  t han  
s imply  a c h i e v i n g  c e r t a i n  grade p o i n t s .  F i n a l l y  t h e  p r o j e c t  should 
p o i n t  t o  t h e  e f f e c t i v e n e s s  of t h e  program i n  p repa r ing  s t u d e n t s  
t o  make educa ted  d e c i s i o n s  i n  f a c i n g  every  day s i t u a t i o n s ,  
Vnless evalua t i o n  of a  schoo17s  e d u c a t i o n a l  o b j e c t i v e s  
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t a k e s  p l a c e ,  t h e  e f f e c t i v e n e s s  of t h o s e  o b j e c t i v e s  and of t h e  
s c h o o l t a  e n t i r e  program w i l l  never  be known. If t h e  same objec-  
t i v e s  a r e  t o  be used year  a f t e r  year ,  t h e  e f f e c t i v e n e s s  of t hose  
o b j e c t i v e s  must be o o n t i n u a l l y  eva lua ted .  If i t  i s  found t h a t  
t h e  s c h o o l f a  e d u c a t i o n a l  program and o b j e c t i v e s  a r e  not  meet ing 
t h e  needs of an  overwhelming number of a t u d e n t a ,  then  changes 
a r e  needed. 
limit st ion^ of t h e  study. The s tudy  was l i m i t e d  t o  
--
t h o s e  s t u d e n t s  who graduated i n  t h e  l 9b9  c l a s s  of Urbandele 
Righ School and t o  100 randomly s e l e c t e d  s t u d e n t s  o f  Val ley  
High School in t h e  Sp r ing  of 1970. 
A g r e a t e r  l i m i t a t i o n  on t h i s  e n t i r e  p r o j e c t ,  however, 
was t h e  f a c t  t h a t  t h e  da ta  c o l l e c t e d  were e n t i r e l y  dependent 
on how people  f e l t  about the  e d u c a t i o n a l  environment in which 
l e a r n i n g  t a k e s  place .  pace1 p o i n t s  ou t  t h a t  a  s t u d e n t  only  
de f inea  h i s  r o l e  and e s t a b l i s h e s  h is  mode of behavior  a f t e r  
he d e f i n e s  t h e  e d u c a t i o n a l  environment. !Jhether t h e i r  def-  
i n i t i o n  of t h e  environment i s  d i s t o r t e d  o r  r e a l  i s  immater ia l  
f o r  i t  becomes r e a l  in i t s  consequences. Conseauently t h e  
e n t i r e  p r o j e c t  may be b i a sed  simply because of environmental  
1 ~ .  Robert  Face, F e r a o n a l i t y  F a c t o r s  on t h e  Col lege 
Campus (Aus t in :  The Unive r s i t y  of' Texas, l V 6 2 r p .  17. 
f a c t o r 8  a t  t h e  t ime the  q u e s t i o n n a i r e s  were completed. 
Procedure.  Ihe  f i r a t  phase of t h i s  study we3 t o  review 
t h e  a v a i l a b l e  l i t e r a t u r e  publ ished b y  Urbandale High School t o  
de te rmine  t h e  most important  e d u c a t i o n a l  o b j e c t i v e s  which t h e  
s c h o o l  sys tem w a s  t r y i n g  t o  meet. From t h e s e  sou rces ,  t h e  
p r e v i o u s l y  mentioned o b j e c t i v e s  were l i s t e d .  
The aecond phase of t h e  p r o j e c t  was t h e  development of 
a  q u e s t i o n n a i r e ,  based on o b j e c t i v e s  one and two. This r e s u l t e d  
i n  a  q u e s t i o n n a i r e  l i s t i n g  e l even  q u e s t i o n s ,  f i v e  a u e s t i o n s  t o  
be answered b y  a tudenta  p r e s e n t l y  In  a p o s t  h i g h  school  in -  
a t i t u t i o n  of l e a r n i n g  and s i x  q u e s t i o n s  t o  be answered by 
s t u d e n t s  p r e s e n t l y  n o t  i n  a  pos t  h i g h  schoo l  i n s t i t u t i o n  of 
l e a r n i n g .  The i n v e s t i g a t o r  used t h e  lob9 gradua t ing  c l a s s  of 
Urbandale High School a s  t h e  sample f o r  t h e  s tudy.  The t o t a l  
number of a u e a t i o n n a i r e s  mailed ou t  was 147. The o u e s t i o n n a i r e s  
r e t u r n e d ,  however, were 127 f o r  a n  85.2 pe rcen t  r e t u r n  r a t e .  
The i n v e s t i g a t o r  asked t h e  former  s t u d e n t s  t o  answer 
t h e  ques t ion :  Are you a t t e n d i n g  a p o s t  h i g h  schoo l  i n s t i t u t i o n  
of l e a r n i n g ?  If t h e  response w a s  yes,  t h e n  t h e  s t u d e n t  answer- 
ed f u r t h e r  q u e s t i o n s  d e a l i n g  with s tudy  h a b i t s ,  s e l f - r e spon-  
s i b i l i t y ,  s e l f - con f idence ,  con ten t  of h i g h  school  cou r se s ,  and 
s o c i a l  adjustment .  The response f o r  each  a u e s t i o n  w a s  i n d i c a t e d  
b y  checking a s c a l e  from npoorw t o  n e x c e l l e n t w .  If t h e  s t u d e n t  
response was no, t h e n  the  former s t u d e n t  i n d i c a t e d  h i s  p r e s e n t  
a c t i v i t y ,  and t h e n  answered f u r t h e r  o u e s t i o n s  d e a l i n g  with work 
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h a b i t s ,  s e l f  - r e s p o n s i b i l i t y ,  s e l f - c o n f i d e n c e ,  s o c i a l  a d j u s t -  
ment,  and c o n t e n t  of h i g h  s choo l  courees .  S t u d e n t s  a l s o  i n d i c a t e d  
t he i r  r e s p o n s e  t o  t h e  i n d i v i d u a l  q u e s t i o n s  by check ing  a  s c a l e  
f rom "poor" t o  " e x c e l l e n t n ,  
The t h i r d  phase of t h e  p r o j e c t  was an  a n a l y s i a  of t h e  
"High Schoo l  Characteristics 1ndexn,  which was a d m i n i s t e r e d  
t o  t h e  e n t i r e  Urbandale High School  s t u d e n t  body i n  t h e  F a l l  
of 1969. The "Indexm l i s t s  300 t r u e  o r  f a l s e  s t a t e m e n t s  d e a l -  
i n g  with o b j e c t i v e s  t h r e e  and f o u r ,  which were l i s t e d  p r e v i o u s l y .  
?he a n a l y s i s  was conducted t o  de te rmine  t h e  e x t e n t  t o  which t h e  
s t u d e n t s  were a c h i e v i n g  t h e s e  two o b j e c t i v e s .  
From t h e s a  f o r t y - n i n e  i t ems  o n l y  t h o s e  i t ems  t h a t  were 
checked by more t h a n  66% o r  l e s s  t h a n  3 3 4  of t h e  s t u d e n t  body 
were used f o r  t h e  a n a l y s i s  of o b j e c t i v e s  t h r e e  end f o u r ,  Each 
item was keyed b y  t h e  "Indexn e i t h e r  true o r  f a l s e ,  conseauen t l y  
i t ems  t h a t  were answered with t h e  key b y  66$ o r  more s t u d e n t s  
c a n  be termed c h a r a c t e r i s t i c  of t h e  h i g h  s choo l ,  I tems t h a t  
r e c e i v e d  33% o r  l e s a  agreement w i t h  t h e  keg can  be cons ide r ed  
a s  n o t  c h a r a c t e r i s t i c  of t h e  h i g h  schoo l .  A l l  t h a t  can be 
s a i d  abou t  i t e m s  t h a t  d i d  n o t  a t t a i n  t h e  66a& o r  33% concensus  
i s  t h a t  t he  r e sponden t s  d i s a g r e e  abou t  t h e  i t e m  be ing  c h a r a c t e r -  
i s t i c  of t h e  h i g h  s c h o o l  environment.  
The "Index" was s t u d i e d  by Herr  and Kight a s  t o  t h e  
r e l i a b i l i t y  of t h e  s c a l e s  used i n  t h e  " Indexn,  The f o l l o w i n g  
i s  t h e  s t a t e m e n t  made b y  Her r  and Kight:  
C l e a r l y ,  most of t h e  s c a l e s  possess  s u f f i c i e n t l y  
h i g h  r e l i a b i l i t y  t o  permit  an a c c u r a t e  a p p r a i s e 1  of 
t h e  v a r i o u s  environmental  c h a r s c t e r l s t i c s .  To t h e  
e x t e n t  t h a t  each c h a r a c t e r i s t i c  i s  p r o p e r l y  def ined  
and assessed, this ins t rument  can provlde many i n s i g h t s  
i n t o  t h e  h igh  school  environment.1 
Consequently,  upon de t e rmina t ion  of t h e  f o r t y - n i n e  i tems,  
a q u e s t i o n n a i r e  u s i n g  those  i tems was adminis te red  t o  100 ran-  
domly s e l e c t e d  s t u d e n t s  a t  Val ley High School i n  T*lest Do8 Moines. 
The comparison of t h e  s c o r e s  from the  two schoo l s  gave a  b8s.f.s 
f o r  t h e  v a l i d i t y  of the  "Indexn f o r  t h e  Urbandale High School 
s co re s .  
The l a s t  phase of t h e  p r o j e c t  was t h e  t a b u l a t i o n  of t h e  
q u e s t i o n n a i r e s .  Each quea t ion  of t h o  a u e s t i o n n a i r e  f o r  ob jec-  
t i v e s  one and two was t a b u l a t e d  t o  f i n d  t h e  m a j o r i t y  response.  
Then t h e  m a j o r i t y  responses  were analyzed t o  determine t h e  degree  
t o  which o b j e c t i v e s  one and two were be ing  met. Tach a u e s t i o n  
of t h e  q u e s t i o n n a i r e  s e n t  t o  Val ley Eigh School was t a b u l a t e d  
t o  f i n d  t h e  percen tage  responses  above 6b pe rcen t  and below 33 
pe rcen t .  A f i n a l  comparison of t h e  s i g n i f i c a n t  i tems from t h e  
Urbandele q u e s t i o n n a i r e  and the  Val ley a u e s t i o n n a i r e  were made t o  
determine the  degree t o  which t h e  s t u d e n t s  a t  Vrbandale High 
School were a c h i e v i n g  o b j e c t i v e s  t h ree  and fou r .  
D e f i n i t i o n  - of terms. The fo l lowing  d e f i n i t i o n  of  terms 
l ~ d w i n  L. Herr  and Bow~rd R. Kight ,  "The g i n h  School 
C h a r a c t e r i s  t i c a  Index: A C5udg of Sca le  R e l i a b i l i t i e s  ,* The 
J o u r n a l  - of Educa t iona l  Research, LX  arch, 1?67) ,  p. 3 3 6 .  
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u s e d  i n  th is  p r o j e c t  a r e  a s  f o l l o w s :  
Working 'dorld. - The term working world i n c l u d e s  t h e  
a c t i v i t i e s  of t h o s e  for me^ s t u d e n t s  who a r e  p r e s e n t 1  y n o t  i n  
a p o s t  h i g h  s c h o o l  i n s t i t u t i o n  of l e a r n i n g .  
Co l l ege .  Co l l ege  i n c l u d e s  t h e  a c t i v i t i e s  of t h o s e  former 
s t u d e n t s  who a r e  p r e s e n t l y  i n  a  p o s t  h i g h  s c h o o l  i n s t i t u t i o n  
of l e a r n i n g .  
L e a r n i n g  o v e r  g rades .  The emphasis  by t h e  s t u d e n t  on 
-
l e a r n i n g  f o r  s a t i s f a c t i o n  of t h e  i n d i v i d u a l s  b a s i c  needs, r a t h e r  
than l e a r n i n g  t o  g e t  a  c e r t a i n  g rade  t o  pass t h e  c o u r s e  i s  re- 
f e r r e d  t o  a s  " l e a r n i n g  over  grades."  
S i g n i f i c a n t  e d u c a t i o n a l  d e c i s i o n s ;  The a b i l i t y  t o  make 
a d e q u a t e  d e c i s i o n s  i n  mee t ing  the demands of everyday l i f e  a r e  
d e f i n e d  a s  s i g n i f i c a n t  e d u c e t i o n a l  d e c i s i o n s .  
R E V E S I  OF TIIE LITERATURE 
Urbandale High School haa embarked on a n  e d u c a t i o n a l  
program which inc ludea :  ungraded cur r icu lum,  campus p l a n  of 
a t t e n d a n c e ,  l a r g e  group-small group c l a s s e s ,  team t e a c h i n g ,  
e l i m i n a t i o n  of b e l l s ,  educa t ion  by agreement c o u r s e s ,  volun- 
t a r y  c l a a s  a t t e n d a n c e  f o r  "An s t u d e n t s ,  con t inuous  p r o g r e s s ,  
i n d i v i d u a l  independent  s t udy  p r o j e c t s ,  end p a s s - f a i l  o p t i o n s  
f o r  a l l  e l e c t i v e  courses.  These concepts  of e d u c a t i o n  can  be 
a t t r i b u t e d  t o  w r i t i n g s  of a  mu l t i t ude  of e d u c a t o r s  and non- 
educa to r s .  The fo l l owing  d i s c u s s i o n  of l i t e r a t u r e  i nvo lves  
some of t h e  a u t h o r s  who have i n f luenced  Urbandale High School. 
The d i s c u s s i o n  involves  t hose  who have w r i t t e n  i n  f a v o r  of 
t h e  change i n  educa t ion ,  and a l s o  t hose  who f e e l  t h a t  s choo l s  
such  a s  Urbandale must c e r t a i n l y  be wrong. 
Metcel f  and Runt i n  t h e i r  a r t i c l e  have s e t  t h e  t one  of 
t h e  School by say ing :  
Young people today w i l l  be i n  t h e  prime of t h e i r  
l i f e  by t h e  yea r  2000. They can  beg in  t o  t h i n k  now 
about  whet t hey  want a s  a  s o c i e t y  by t h a t  time. pour  
q u e s t i o n s  e r e  b a s i c  t o  a  cur r icu lum t h a t  would s t a r t  
now t o  b u i l d  toward fu ture -p lann ing :  ( 1 )  W a t  kind of 
s o c i e t y  now e x i s t s ,  and what a r e  t h e  dominant t r e n d s  
w i t h i n  i t ?  ( 2 )  Idhat kind of' s o c i e t y  i s  l i k e l y  t o  emerce 
i n  t h e  n e a r  f u t u r e ,  l e t  u s  s a g  b y  t h e  g e a r  2000, i f  
p r e s e n t  t r e n d s  con t inue?  ( 3 )  What kind of s o c i e t y  i s  
p r e f e r a b l e ,  g iven  one ' s  va lues?  ( 4 )  I f  the  l i k e l y  and 
p r o g n o s t i c a t e d  s o c i e t y  i s  d i f f e r e n t  from the s o c i e t p  
t h a t  one pref 'ers ,  what can the  i n d i v i d u a l ,  a lone  o r  e s  
a member of groups,  d o  toward e l i m i n a t i n g  t h e  d i s c r epancy  
between p rognos t i ca t ion  and p re fe rence ,  between 
e x p e c t a t i o n  and d e s i r e ? l  
Metcalf  and Hunt went on t o  s ay  t h a t :  
Any s c h o o l  t h a t  h a s  not made t h i s  s o c i a l  movement a  
s u b j e c t  of s e r i o u s  s tudy  on t h e  p a r t  of i t s  youthfu l  
c l i e n t e 3 0  l a  about a s  i r r e l e v a n t  a s  it can get.2 
Consequently the  School program i s  developed t o  enhance 
t h e  i n d i v i d u a l ,  t o  h e l p  t h e  i n d i v i d u a l  grow t o  h i s  g r e a t e s t  
p o t e n t i a l  and prepare  himself  f o r  what l i e s  ahead. S e v e r a l  
w r i t e r s  have voiced t h e i r  opinion i n  a s i m i l a r  way. Clark ,  
K le in ,  and Burks here s a i d :  
The i m p l i c a t i o n  f o r  t h e  cur r icu lum i s  s e l f  ev id-  
e n t :  t h e  major aim of e d u c a t i o n  should be t o  ensure  
t h a t  each  youth can  make t h e  most of h is  l i f e  and f u l -  
f i l l s  h i s  p o t e n t i a l i t i e s :  a  cu r r i cu lum t h a t  subord i -  
n a t e s  any c h i l d  t o  t h e  crowd i s  a b s o l u t e l y  unbearable .  
Accordingly,  t h e  b e s t  cur r icu lum i s  pupi l -cen te red .3  
John Gardner In  a  contemporary a r t i c l e  con t inues  t h i s  
i dea  by s t a t i n g :  
Every democracy must encourage h igh  i n d i v i d u a l  
performance. If it does no t ,  i t  c l o s e s  I t s e l f  o f f  
from t h e  main s p r i n g s  of i t s  dynamism and t a l e n t  and 
imagina t ion ,  and t h e  t r a d i t i o n a l  democret ic  i n v i t a -  
t i o n  t o  t h e  i n d i v i d u a l  t o  r e a l i z e  h i s  f u l l  poten- 
t i a l i t i e s  becomes meaningless. Fore ,  perhaps ,  t han  
eny o t h e r  form of government, a  democracv must main- 
t e i n  what Ralph Barton Fer ry  has  c a l l e d  'an expresa  
l ~ a w r e n c e  E. Metcalf and Maurice P. Bunt, "Relevance and 
t h e  Curriculum," - Phi  Delta Kappan, LI (~ereh, 1970) ,  360, 
3 ~ e o n a r d  H. C la rk  and Raymond L. Kle in  and John R. Surks, 
The Anerican Secondary Scbool Curriculum ( N e w  v o r k :  The 
-
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w l  i n s i s t e n c e  upon q u a l i t y  and d i s t i n c t i o n .  
Alexander  and Hines have s t a t e d :  
S c h o o l i n g  may be viewed a s  t h e  p r o c e s s  whereby t h e  
l e a r n e r  i s  h e l p e d  t o  become s u f f i c i e n t l y  independen t  
of s c h o o l  and t e a c h e r  t h a t  he  can  and w i l l  c a r r y  on h i s  
own l e a r n i n g  e n t e r p r i s e s  success full^ a f t e r  s c h o o l i n ~ r  
i s  ended.2 
And f i n a l l y  Trump and M i l l e r  e x p r e s s e d  t h e i r  f a v o r  of 
individual s t u d y  by w r i t i n g :  
A l l  p u p i l s  need t o  l e a r n  t h e  r e q u i r e d  c o n t e n t  w i t h  
a s  much f reedom a s  p o s s i b l e  f rom c o n s t a n t  s u p e r v i s l o n  
and help.  A l l  p u p i l s  need t o  f o l l o w  t h e i r  s p e c i a l  
i n t e r e s t s  and t a l e n t s  e v e n  though some of them a c h i e v e  
mediocre  r e s u l t s  i n  r e l a t i o n  t o  o t h e r  p u p i l s  - a  con- 
t r a s  t which t e a c h e r s  s h o u l d  r e f  r a i n  f rom h 1 ~ h l i ~ h t i n g . 3  
Why i s  this  a n  e s s e n t i a l  o u a l i t y  of  t h e  Schoo l ,  t h i s  
independency? Why n o t  t h e  o l d  way of  t e a c h i n g  w i t h  t h e  t e a c h e r s  
up  f r o n t ?  What h a s  happened t o  i n f l u e n c e  many e d u c a t o r s  t o  change? 
James Coleman i n  h i s  book d i s c u s s e s  some o f  t h e s e  changes: 
(1) F o r  a  v a r i e t y  of r e a s o n s ,  t e e n a ~ e r s  a r e  becorn- 
ing s o c i a l l y  s o p h i s t i c a t e d  e a r l i e r  t h a n  b e f o r e .  They 
s i m p l y  know more about  t h e  wor ld ,  more abou t  s e x  and 
a b o u t  t h e  o p p o s i t e  s e x ,  and have more o p p o r t u n i t y  t o  
l e a r n  b o t h  academic and non academic m a t t e r s  o u t s i d e  
of  s c h o o l .  
( 2 )  Now, more t h a n  e v e r  b e f o r e ,  t h e  s c h o o l  encom- 
p a s s e s  t h e  t o t a l  community of a d o l e s c e n t s .  The a d o l -  
e s c e n t s '  s o c i a l  s p h e r e  h a s  become t h e  s o c i a l  s y s t e m  of 
l ~ o h n  Gardner .  "Exce l l ence  I n  A ~ e m o c r a c y , "  Second l a r r  
E d u c a t i o n :  O r 1  i n s  and D i r e c t i o n s  (New York: The hlacmillan" 
Company, 1 0  mr"- 
2 ~ i l l i a r n  M. Alexander  and Vjnce A .  F i n e s ,  Inde e n d e n t  
P .  3. 
&Schools  ( ~ e w  York: H o l t ,  Yinehar  
35. Lloyd Trump a n d  Delmas F. M l l l e r ,  Secondar  School  
, p .  Dl-272. C u r r i c u l u m  Improvement ( ~ o s t o n :  Allyn and s a c o n  
t h e  h i g h  schoo l .  
( 3 )  .. . t h e r e  i s  l e s s  need f o r  t h e  a d o l e s c e n t  
i n  t h e  a d u l t  world. It i s  a  f u r t h e r  i n d i c a t i o n  of  
t h e i r  i s o l a t i o n  from r e s p o n s i b i l i t y  i n  t h e  a d u l t  s o c i e t v ,  
a n  i n d i c a t i o n  of t h e  degree  t o  which the e d u l t  
wor ld  h a s  found them economica l ly  u n n e c e s s a r y  and t h u s ,  
u n w i t t i n g l y ,  t o l d  them t o  "go heve  fun"  w i t h  t h e i r  f r i e n d s .  (4) A f u r t h e r  r e i n f o r c e m e n t  of t h e  s o c i a l  wor ld  of 
a d o l e  s c e n t s  h a s  been t h e  emergence of commercial e n t e r t a  i n -  
ment d e s i g n e d  s p e c i f i c a l l y  f o r  themo ( 5 )  With a l l  of t h e  F a c t o r s  making f o r  e s p e c i a l  
wor ld  of t e e n a g e r s ,  t h e r e  i s  one o t h e r  v e r y  i m p o r t a n t  
p o i n t :  t h e y  must go t o  schoo l .  
Ihe  combinat ion  of t h e s e  f i v e  changes h a s  produced 
a p e c u l i a r  se t  of c i r cumstances :  a d o l e s c e n t s  have  
t h e i r  own l i t t l e  s o c i e t y ,  w i t h  s p e c i a l  symbols and 
l a n g u a g e ,  s p e c i a l  i n t e r e s t 8  and a c t i v i t i e s .  It i s  a 
s o c i e t y  composed of people  who a r e  wor ld ly-wise  i n  
many ways, of peop le  who a r e  more a d u l t  t h a n  c h i l d ,  
y e t  a s o c i e t y  of people w i t h o u t  r e s p o n s i b i l i t i e s ,  a  
s o c i e t y  s u b j e c t  t o  t h e  demands p l a c e d  on it by  o t h e r s  - 
t h a t  i s ,  by a d u l t s ,  To be s u r e ,  a d u l t s  a r e  d o i n g  
t h i s  f o r  t h e i r  "own good," b u t  i t  i s  t h e  a d u l t  who de- 
c i d e s  what i s  go d  and what i s  no t .  Such a  s i t u a t i o n  
i n v i t e s  t r o u b l e .  f 
Coleman's remarks have many i m p l i c a t i o n s  f o r  the  Schoo l  
and many i m p l i c a t i o n s  f o r  t h e  change t h a t  h a s  t a k e n  p l a c e  i n  
high s c h o o l s  a c r o s s  t h e  country .  The a d o l e s c e n t ,  w i t h  his own 
s o c i e t y  needs  a model t o  fo l low,  a n  a d u l t  model. By a l l o w i n g  
the s t u d e n t  i n d e ~ e n d e n t  freedom i n  t h e  s c h o o l ,  t h e  t e a c h e r s  
a l s o  h e v e  more independen t  freedom t o  work i n d i v i d u a l l y  with 
the a t u d e n t .  Consequent ly  the c l o s e  adu l t - t eenage  r e l a t i o n -  
$ h i p  may d e v e l o p  i n t o  one of u n d e r s t a n d i n g  and r e s p e c t .  This 
' ~ a m e s  S. Coleman, Adolescents  -- and t h e  Schoo l s  (New uork: 
P a s i c  Rooks, Tnc., 19651,  pp. 10 12. - 
independence  a l s o  a l l o w s  b o t h  p a r t i e s  t o  d e c i d e  what i s  good 
and what i s  n o t  f o r  t h e  i n d i v i d u a l s  involved.  From th i s  t h e n  
s h o u l d  e v o l v e  a  s t u d e n t  with u n d e r s t a n d i n g  of what is e x p e c t -  
ed of h i m ,  what he e x p e c t s ,  and where h e  can  go i n  t h e  world.  
HOW t h i s  PFOCeSS of freedom, communication, and r e s p e c t  t a k e s  
p l a c e  i s  t h e  b a s i s  upon which many e d u c a t o r s  have a d d r e s s e d  
themse lves .  
I n  t h e  p a s t  decade many e d u c a t o r s  have  e x p r e s s e d  t h e  
" i n n o v a t i v e w  way toward t h e  e d u c a t i o n a l  p r o c e s s .  Each ha8  
s a i d  t h i s  i s  t h e  way it s h o u l d  be. T h e r e f o r e ,  Urbandale  
High S c h o o l  has  t a k e n  many s u g g e s t i o n s  i n  m e e t i n g  t h e  needs  
of t h e  s t u d e n t s .  The concep t s  t h a t  f o l l o w  e r e  t h e  b a s i s  of 
t h e  Urbandale  Program. 
I n  1 9 5 9  James Conant had t h e  f o l l o w i n g  t o  s a y  abou t  
i n d i v i d u a l  e d u c a t i o n a l  programs: 
It s h o u l d  be t h e  p o l i c y  of t h e  s c h o o l  t h a t  e v e r y  
s t u d e n t  h a s  a n  i n d i v i d u a l i z e d  program; t h e r e  would 
be no c l a s s i f i c a t i o n  of s t u d e n t s  a c c o r d i n g  t o  c l e a r l y  
d e f i n e d  and l a b e l e d  programs o r  t r a c k s  s u c h  a s  
n c o l l e g e - p r e p a r a t o r j , "  " v o c a t i o n a l , "  "commercial." 
F u r t h e r m o r e ,  wi th  i n d i v i d u a l i z e d  programs, t h e  e t u d e n t a  
t h e m s e l v e s  do n o t  f e e l  t h a t  t h e y  a r e  l a b e l e d  accord-  
i n g  t o  t h e  program t h e y  have chosen  i n  t h e  n i n t h  o r  
t e n t h  g r a d e .  If f l e x i b i l i t y  i s  combined with a  dec-  
l a r a t i o n  of p o l i c y  i n  r e g a r d  t o  t h e  programs f o r  t h e  
a c a d e m i c a l l y  t a l e n t e d  and i f  a  good guidance  s e r v i c e  
i s  a v a i l a b l e ,  t h e  academic i n v e n t o r y  s h o u l d  show 
r e s u l t s  i n  a  s c h o o l  which a s  a  c l e a r - c u t  academic o r  
c o l l e g e - p r e p a r a t o r y  t r a c k .  f 
- -- 
' ~ e r n e ~  Bryant  Conant,  - The American 
(New York: McGraw-Hill Book Company, I n c . ,  
I n  1959 J. Lloyd Trump a l s o  d i scussed  t h e  idea  of 
e d u c a t i o n  f o r  t he  individ.ua1, Trump wr i t e s :  
Much more emphasis w i l l  be placed on t r a i n l n g  s t u -  
d e n t s  t o  check t h e i r  own progress .  S tudents  w i l l  be a b l e  
t o  make more immediate s e l f - a p p r a i s a l s ,  u s i n g  a var -  
i e t y  of machines and sel f -marking t e s t s ,  i n s t e a d  of 
w a i t i n g  f o r  t eache r s  t o  grade t h e i r  work. Obviously 
t h e r e  w i l l  be independent e v a l u a t i o n  by t h e  f a c u l t y ,  
bu t  t h i s  w i l l  occupy a l e s s  important  p o s f t i o n  t h a n  i t  
does now. Teachers w i l l  have more time t o  p l a n  and 
conduct  e v a l u a t i o n s  t h a t  w i l l  be h e l ~ f u l  t o  s t u d e n t s  
i n  showing progresa toward ach iev ing  a l l  t h e  purposes  
of i n s t r u c t i o n  r a t h e r  than  merely t h e  possess fon  of 
f a c t s ,  t h e  p r i n c i p a l  a r ea  of e v a l u a t i o n  s t  p r e s e n t ,  
An under ly ing  purpose of t h e  s choo l  w i l l  be t o  
deve lop  a b i l i t y  t o  s tudy,  t h i n k ,  and s o l v e  problems, 
i n  c o n t r a s t  t o  t oday ' s  emphasis on memorizing f a c t s ,  
I n  l a r g e  groups,  small-group d i s c u s s i o n s ,  and i n d i v i d -  
u a l  study, t h e  emphasis w i l l  be put  on t h e  g o a l  of he lp -  
i n g  t h e  s t u p e n t  develop t h e  a b i l i t y  t o  s o l v e  problems 
on h is  own. 
I n  1960 A. S. Nei l1  publ ished t h e  concepts  and background 
of a s choo l  c a l l e d  Summerhill. The impact of  his ideas  have 
been tremendous, The fo l lowing  a r e  a few of  t hose  i deas :  
(1) When my f i r s t  wife and I began t h e  s choo l  w e  
had one main idea:  t o  make t h e  school  f i t  t h e  c h i l d  - 
i n s t e a d  of making the  c h i l d  f i t  t h e  school .  
( 2 )  A l l  i t  requi red  was what we had - a complete 
b e l i e f  i n  t h e  c h i l d  a s  a good, no t  an  e v i l ,  being. 
Fo r  a lmost  f o r t y  yea r s ,  t h i s  b e l i e f  i n  t h e  goodness of 
t h e  child has never watered;  it r a t h e r  h a s  become a  
f i n a l  f a i t h .  ( 3 )  My view i s  t h a t  a  c h i l d  i s  i n n a t e l y  wise and 
r e a l i s t i c .  I f  l e f t  t o  h imse l f  wi thout  a d u l t  s u g g e s t i o n  
of any kind,  he w i l l  develop a s  f a r  a s  he  i s  capeble  
of developing,  Log ica l ly ,  Summerhill i s  a p l ace  i n  
which people who have the i n n a t e  a b i l i t y  and wish 
15. Lloyd Trump, 'images Of The Future  - A N e w  Approsch 
To The Secondary School," Secondar Educat ion:  O r i  i n s  and 
D i r e c t i o n s  (New York: 'ihe d Company, ~ 0 ~ ~ ~ - 3 5 0 .  
t o  be s c h o l a r s  w i l l  be s c h o l a r s ;  while t hose  who a r e  
on ly  f i t  t o  sweep t h e  s t r e e t s  w i l l  sweep t h e  s t r e e t s .  (4) Lessons a r e  o p t i o n a l  (5 )  There i s  a  t i m e t a b l e  - but only f o r  t h e  
t eache r s  
( 6 )  The c h i l d r e n  have c l a s s e s  u s u a l l y  accord ing  
t o  t h e i r  age,  but  sometimes according t o  t h e i r  i n t e r e s t s .  
( 7 )  We have no new methods of teething, because 
we do n o t  cons ider  t h a t  t e a c h i n g  i n  i t s e l f  m a t t e r s  very  
much, ( @ I  Learning i n  i t s e l f  is no t  a s  impor tan t  a s  
p e r s o n a l i t y  and charac te r .  
( 9 )  My s t a f f  and I have a h e a r t y  h a t r e d  of a l l  
examinat ions .  Obvloualg, a s  l o n g  a s  t h e  exams a r e  i n  
e x i s t e n c e ,  t hey  a r e  our master.  
(10)  I n  Summerhill, everyone has  equa l  r i g h t s .  No 
one i s  al lowed t o  walk on my grand piano,  and I am n o t  
a l lowed t o  borrow a  boy's cycle  wi thout  h is  permission.  
( 1 1 )  The f u n c t i o n  of t h e  c h i l d  i s  t o  l i v e  h i s  own 
l i f e  - no t  t h e  l i f e  t h a t  h i s  anxious pa ren t s  t h i n k  he 
should l i v e ,  nor  a  l i f e  accord ing  t o  t he  purpose of t he  
e d u c a t o r  who t h i n k s  he knows what is  b e s t .  A l l  t h i s  
h t e r f e r e n c e  and guidance on t h e  p e r t  of a d u l t s  only  
produces a  gene ra t ion  of robo t s . l  
N e i l 1  cont inues  throughout h i s  book g i v i n g  Summerhill I s  
concep t s  on coeduca t ion ,  w o r k ,  p l e g ,  c h i l d  r e a r i n g ,  sex, 
r e l i g i o n  and morals ,  c h i l d r e n ' s  problems end p a r e n t ' s  problems. 
The impact of t h i s  book on Urbandale High School has  been 
minimal a s  i t  has  on most schools.  R a s l c a l l y  because educa- 
t o r s  r e f u s e  t o  b e l i e v e  t h a t  c h i l d r e n  a r e  good, no t  e v i l .  
Vuch of t h e  philosophy of Summarhill, guides  many t e e  che r s  ; 
however, most r e f u s e  t o  l e t  go and adopt i t  f u l l y .  The import- 
a n t  concept ,  however, i s  t h a t  I t  has  had some e f f e c t  and ce r -  
t a i n l y  t h a t  i s  b e t t e r  t han  none. 
A.  S. Mei l l ,  Summerhill ( N e w  York: Har t  Fub l i sh ing  
Company, 19601, P P ~  4-12. 
The f i n a l  educa to r  and undoubtedly t h e  educa to r  who h ~ 8  
had t h e  most e f f e c t  on t h e  School i s  John Bolt .  I n  1964 Vol t  
pub l i shed ,  How - Chi ldren  Fa i l .  !Phis book, had g r e a t  impact on 
-
urbanda l e  High School. The b a s i s  of what he  s a i d  i s  a s  fo l lows :  
Behind much of what We do i n  school  l i e  some i d e a s ,  
t h a t  could  be expressed roughly a s  fo l l ows :  ( 1 )  Of t h e  
v a s t  body of human knowledge, t h e r e  a r e  c e r t a i n  b i t s  
and p i e c e s  t h a t  can be c a l l e d  e s s e n t i a l ,  t h a t  every-  
one shou ld  know; ( 2 )  t h e  e x t a n t  t o  which a person can 
be cons ide red  educated,  o n a l i f i e d  t o  l i v e  i n t e l l i g e n t l y  
i n  t o d a y ' s  world and be a  u s e f u l  member of s o c i e t y ,  
depends on the amount of t h i s  e s s e n t i a l  knowledge t h a t  
he c a r r i e d  about  wi th  him; (3) it i s  t he  du ty  of 
s c h o o l s ,  t h e r e f o r e ,  t o  g e t  a s  much of th i s  e s s e n t i a l  
knowledge a s  pos s ib l e  i n t o  t h e  minds of ch i ld r en .  
Thus we f i n d  ou r se lves  t r y i n g  t o  poke c e r t a i n  f a c t s ,  
r e c i p e s ,  and ideas  down t h e  g u l l e t s  of eve ry  c h i l d  i n  
s c h o o l ,  whether t he  morsel  i n t e r e s t s  him o r  n o t ,  even 
if i t  f r i g h t e n s  h i m  o r  s i c k e n s  him, and even i f  t h e r e  
a r e  o t h e r  t h i n g s  t h a t  he i s  much more i n t e r e s t e d  i n  
l e a r n i n g .  
These i d e a s  a r e  absurd and harmful  nonsense. We 
w i l l  n o t  beg in  t o  have t r u e  educa t ion  o r  r e a l  l e a r n i n g  
i n  our schools u n t i l  we sweep th i s  nonsense ou t  of t h e  
way. Schools  should be a p l ace  where c h i l d r e n  l e a r n  
what t hey  most want t o  know, i n s t e a d  of what w e  t h i n k  
t h e y  ought t o  know. The c h i l d  who wants t o  know some- 
t h i n g  remembers it and use s  it once he  has  i t ;  t h e  
c h i l d  who l e a r n s  something t o  p l ea se  o r  appease some- 
one e l s e  f o r g e t s  i t  when t h e  need f o r  p l e a s i n g  o r  t h e  
d e n f a r  of no t  appeasing i s  pas t .  Th is  i s  why c h i l d r e n  
q u i c k l y  f o r g e t  a l l  but  a smal l  p a r t  o f  w h a t  t hey  l e a r n  
i n  school .  It i s  of no use  o r  i n t e r e s t  t o  them; t hey  
do n o t  want, o r  expec t ,  o r  even i n t s n d  t o  remember it. 
The on ly  d i f f e r e n c e  between bad and good s t u d e n t s  i n  
t h i s  r e s p e c t  is t h a t  t he  bad s t u d e n t s  f o r g e t  r i g h t  
ewag, whi le  t h e  good s t u d e n t s  a r e  c a r e f u l  t o  w a f t  u n t i l  
a f t e r  t he  exam. If f o r  no o t h e r  reason ,  we could wel l  
a f f o r d  t o  throw out  most of what we t e a c h  i n  school  
because  the c h i l d r e n  throw out  a lmost  a l l  of i t  anyway, 1 
lJohn ~ o l t ,  How Chi ld ren  F a i l  -f New vork: 3811 P u b l i s h i n g  
Conpang, 19641, pp.174-175.  
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Halt Roes on t o  s a y  t h a t  a  c u r r f c u l u m  a s  e n  e s s e n t i a l  
body of knowledge i s  s b s u r d ,  because  people c a n  n o t  a g r e e  on 
what knowledge i s  e s s e n t i a l  and knowledge keeps changing,  s o  
what i s  t r u e  t o d a y  may n o t  be t r u e  tomorrow. Also i t  c a n n o t  
be judged what knowledge w i l l  be needed i n  t e n  yea r s .  Res ides  
H o l t  f e e l s  t h a t  i t  is  not  t h e  s u b j e c t  m a t t e r  which makes 
l e a r n i n g  v a l u a b l e ,  b u t  t h e  s p i r i t  i n  which t h e  l e a r n i n g  i s  
done. 
He a l s o  f e e l s  t h a t  r e a l  l e a r n i n g  o n l y  comes f rom absorp-  
t i o n  of  t h a t  knowledge o r  u n d e r s t a n d i n g  t h e  c h i l d  needs  most 
t o  s t r e n g t h e n  and b e a t  f i t  h is  model of  r e a l i t y .  And, only 
t h e  c h i l d  knows what t h a t  i s  and when it is. 
F i n a l l y  H o l t  w r i t e s  t h a t  we must r e j e c t  t h e  i d e e  of 
s c h o o l  a s  p l a c e s  where c h i l d r e n  a r e  do ing  what a d u l t s  t e l l  
them t o  do, because  t h e r e  i s  n o  way t o  c o e r c e  e c h i l d  w i t h o u t  
making h i m  a f r a i d .  F e a r  does n o t  produce l e a r n i n g ,  o n l y  more 
f e a r .  1 
H i s  a l t e r n a t i v e  i s  " t o  have  s c h o o l s  and c l a s s r o o m s  
i n  which e a c h  c h i l d  i n  h i s  own way can s a t i s f y  h i s  
c u r i o s i t y ,  deve lop  h is  a b i l i t i e s  and t a l e n t s ,  p u r s u e  
h is  i n t e r e s t s ,  and from t h e  a d u l t s  and o l d e r  c h i l d r e n  
a round  h i m  g e t  8 glimpse of t h e  g r e a t  v a r i e t y  and 
l ~ o l t ,  z. * c i t  9 CP. 175-179, 
r i c h n e s s  of l i f e ,  1 
I n  1968 John Hol t  wrote a n o t h e r  book which has  had 
C O ~ ~ ~ ~ U O U B  e f f e c t  on many schools .  The reason  f o r  t h e  e f f e c t  13 
t h a t  i t  makes sense .  The whole book does. I n  t h e  fo l l owing  
q u o t e s  can  be s e e n  this sense: 
What e v e r  t r u l y  adds t o  h is  unders tand ing ,  h i s  
c a p a c i t y  f o r  growth end p l e a s u r e ,  h is  powers, his  
sense  of h i s  own freedom, Bign i ty ,  and worth may be 
said t o  be t r u e  educat ion,  
What young people need and want t o  get from t h e i r  
e d u c a t i o n  is: one, a  g r e a t e r  unders tand ing  of t h e  world 
around them; two, a  g r e a t e r  development of themselves;  
t h r e e ,  a chance t o  f i n d  t h e i r  work, t h a t  is ,  a  way i n  
which t h e y  may use t h e i r  own unique t a s t e s  end t a l e n t s  
t o  g r a p p l e  w i t h  t h e  r e a l  problems of t h e  world around 
them and t o  s e r v e  t he  cause  of humanity.3 
The fundamental e d u c a t i o n a l  problem of our  t ime 
i s  t o  f i n d  ways t o  h e l p  c h i l d r e n  grow i n t o  a d u l t s  who 
have no wish t o  do harm. ?4e must racognize  t h a t  t r a -  
d i t i o n a l  educa t ion ,  f q r  from hav ing  e v e r  so lved  t h i s  
problem h a s  never  t r i e d  t o  so lve  1t .h 
On t h e  o t h e r  hand, if we went a  coun t ry  i n  which 
people  w i l l  r e s i s t  t h e  growing p r e s s u r e s  t o  conformity  
and s e r v i l i t j  and w i l l  v igorous ly  defend t h e i r  own 
r i g h t s  end t h e  r i g h t s  of o t h e r s ,  t hen  we had b e t t e r  
beg in  t o  g ive  c h i l d r e n  aome r e a l  freedom i n  s choo l  - 
freedom t o  move, t o  t a l k ,  t o  p l an  and use t h e i r  t ime,  
t o  d i r e c t  and a s s e s s  t h e i r  own l e a r n i n g  t o  a c t ,  and 
be t r e a t e d ,  l i k e  s e n s i b l e  human beings ,  4 
Throughout h l s  book, Hol t  p r e s c r i b e s  s e v e r a l  ways i n  
which e d u c a t i o n  must go. The fo l l owing  p r e s c r i p t i o n  i s  and 
' ~ o h n  Aol t ,  - The Underachievinq School (New York: 
Pitman F u b l i s h i n g  Corporat ion,  19691, -= 
w i l l  be t h e  code of educa tors  f o r  many gears  t o  come. 
(1) Abolish compulsory school  
(2) Get r i d  of a l l  grades  ( 3 )  Abolish t h e  r equ i r ed  cur r icu lum (4) Stop  the  u s u a l  r ead ing  t each ing  ( 5 )  Give c h i l d r e n  r e s p e c t  
( 6 )  Cut down the  compet i t ion  t o  make k ids  g e t  
b e t t e r  gradea,  go t o  t h e  b e s t  c o l l e g e e  ( 7 )  Get c h i l d r e n  out  of t h e  schools  end i n t o  
t h e  r e a l  world.1 
Even though t h e  program a t  Urbandale FTigh School h a s  
been developed t o  r e f l e c t  t h e  ph i lo soph ie s  of t he  educa to r s  
p r e v i o u s l y  mentioned, t h e  school  i s  no t  wi thout  i t s  many 
problems. P r e s s u r e  from a l l  groups of t h e  community a r e  
common because such philosophy c r e a t e s  s i t u a t i o n s  which a r e  
n o t  comple te ly  accep tab le  t o  t he  community. Thii fo l lowing  
w r i t e r s  d i s c u s s  t h e  pros bu t  b a s i c a l l y  t he  cons of t h e  f l e x i b l e  
s chedu le  and independent s tudy  which Urbandale s t r i v e s  t o  
p e r f e c t ,  
Robert  Gard i n  hi3 a r t i c l e  d i s c u s s e s  both  s i d e s  of t he  
program. F i r s t  of a l l  t h e  reasons  i n  f a v o r ,  t h e n  t h e  problems 
a g a i n s t ,  
Because of the  a v a i l a b i l i t y  of s t u d e n t s  i t  can  be 
shown t h a t  t h e  s t a f f  i n  a f l e x i b l e  schedule  can d e l i v e r  
more h e l p  p e r  pup i l  than t h e  same r a t i o  permits  i n  a 
r e g u l a r  schedule.  Because of t h e  g r e e t e s  use of t e a c h e r  
a i d  t ime,  t h e  s t a f f  f o r  a f l e x i b l e  schedule  c o s t s  l e s s  
t han  t h e  same s i z e  s t a f f  f o r  a t r a d i t i o n a l  schedule .  
The p o t e n t i a l ,  t hen ,  f o r  g r e a t e r  s e r v i c e  s t  a  lower c o s t  
p e r  s t a f f  member i s  8 powerful argument i n  f a v o r  of 
f l e x i b l e  schedul ing.  
l ~ o l t ,  z. - c i t . ,  ~ p .  6-167. 
On t h e  p o s i t i v e  s i d e  may be found a  r e d u c t i o n  i n  
f i g h t i n g  because of t h e  decrease  of t e n s i o n  normal ly  
b rought  on by t he  hour-by hour  r o u t i n e s  of t h e  t r a d -  
i t i o n a l  schedule.  I n  t h e  f l e x i b l e  da no t  a s  much 
s t eam f u i l d s  up, and t h e  "blowing o f f z  is  l e s s  f r e -  
quent .  
The t each ing  day can be va r i ed  t o  s u i t  i n d i v i d u a l  
c l a s s  needs,  pup i l s  can be regrouped a t  w i l l  f o r  i n s t r u c t -  
i o n a l  purposes ,  i n d i v i d u a l s  can be reached,  and p u p i l 3  
can  b e n e f i t  from exper ience  with o rgan iz ing  t h e i r  own 
t ime and working independently.  The s choo l  can r e j o i c e  
i n  glowing r e p o r t s  from c o l l e g e s  and employers t h a t  
i t s  g r a d u a t e s  know how t o  "take h o l d n  when t h e y  a r e  
p l a c e d  on t h e i r  own.2 
However Gard goes on t o  s a y  t h a t  t h e r e  a r e  many problems. 
Study c e n t e r s ,  f o r  example, must be kept  f r e e  end eauipped t o  
accommodate t h o s e  who wish t o  do r o u t i n e  a s e i g m e n t a  o r  
independent  r e sea rch .  Also with a f l e x i b l e  schedule  a  s t u d e n t  
may be asked t o  be a t  two p laces  a t  t h e  same t i m e  by s t a f f  
members which causes  f m x s t r a t i o n  and t ens ion ,  However, t h e  
l a r g e s t  problem i s  t h a t  i n  some schoola  twenty-f i ve  p e r c e n t  
of t h e  s t u d e n t s  a t  any g iven  time a r e  f r e e  from d i r e c t  super -  
v i s i o n .  If even t e n  percen t  of those  s t u d e n t s  s l i p  o f f  campus 
f o r  a  c i g a r e t t e  o r  a  s t r o l l ,  homeowners and sma l l  bus ines se s  a r e  
swamped by s t u d e n t s  l o i t e r i n g .  Vandalism and p e t t y  t h e f t  can 
sky rocke t .  Also t h e  comparat ively  l e v  a b i d i n g  may c u t  c l a s s  now 
and t h e n  t o  be wi th  f r i e n d s .  Absenteeism does unoues t ionab ly  
i n c r e a s e ,  t h u s  p a r e n t s  must e x e r c i s e  more c o n t r o l  t o  keep t h e  
s t u d e n t  i n  school .  2 
- -- 
l ~ o b e r t  R. Gard, " A  R e a l i s t i c  Look A t  The Ylax ib la  Sched- 
u l e , "  - The C l e a r i n g  House, XGTV  arch, 1970) ,  p. 429. 
The most  i n t e r e s t i n g  comments f rom t h o s e  who a r e  a ~ a i n s t  
t h e  f l e x i b l e  t y p e  of schedu le  comes f rom a  s o c i a l  s c i e n c e  t e a c h e r  
i n  a  l a r g e  suburban  c i t y .  F a l l e r s  i n  h e r  a r t i c l e  g i v e s  t h e  
f o l l o w i n g  comments a g a i n s t  t h e  system. 
(1) While It  Is c l e a r  t o  me t h a t  some f l e x i b i l i t y  
i n  t e a c h i n g  and some f a i t h  on t h e  p a r t  of t h e  young 
P e o p l e  t h a t  t h e y  have some c o n t r o l  over  t h e i r  p a t h  
throu!3h l i f e  may be t h e  d i f f e r e n c e  between a  l i b e r a l  
s o c i e t y  and a  t o t a l i t a r i a n  one, t o o  much openness i n  
t h e  s o c i a l i z e t i o n  p rocess  i s  t e r r i f y i n g  t o  t h e  s t u d e n t ,  
It swamps h i m ,  s a p s  his energy,  and may l e a d  h i m  t o  
s e a r c h  f o r  s e c u r i t y  i n  s e x ,  i n  s o c i a l  movements w i t h  
a n s w e r s ,  i n  dependence on s h a l l o w  p e r s o n a l  c o n n e c t i o n s ,  
o r  i n  a  p o s i t i o n  which r e j e c t s  t h e  s o c i e t y  a l t o g e t h e r .  
?he e f f e c t  of l e a v i n g  t o o  much c h o i c e  t o  young peop le  
i s  t o  make them f e e l  i h s e c u r e ,  t o  make them f e e l  t h a t  
the a d u l t  s o c i e t y  i s  n o t  s u r e  of  i t s e l f  - t o  make them 
t h r a s h  around,  c r i t i c i z i n g  t h e  s o c i a l i z e t i o n  i n a t i t u t i o n s ,  1 
( 2 )  I n d i v i d u a l i z a t i o n  of e d u c a t i o n  i n v o l v e s  a  
comple te  misunde s t a n d i n g  of t h e  p r o c e s s  of growing 
up i n  a  s o c i e t y .  5 ( 3 )  A l l  s o c i e t i e s  must pass  on t o  t h e  n e x t  gen- 
e r a t i o n  t h e  s k i l l s  and a t t i t u d e s  n e c e s s a r y  t o  keep t h e  
s o c i e  t going.3 
([) S t u d e n t s  a r e  n o t  s u r e  of t h e i r  f u t u r e  ~ t e t u s  
o r  o c c u p a t i o n ,  and henc whet e d u c a t i o n  t h e y  w i l l  need 
i s  n o t  e v i d e n t  t o  them. t ( 5 )  Col lege  s t u d e n t s  s h o u l d ,  and do, meke c h o i c e s  
a s  t o  what and how t h e y  w i l l  p r e p a r e  f o r  a d u l t  l i f e ;  
most h i g h  s c h o o l  s t u d e n t s  i n  o u r  s o c i e t y  --- even  t h o s e  
who seem v e r y  c o n f i d e n t  of t h e i r  c h o i c e 8  --- do n!t have  t h e  knowledge on which t o  base  such  c h o i c e s .  
( 6 )  S t u d e n t s  with more c e r t a i n t y  abou t  what t h e y  
have t o  do and abou t  what c o n s t i t u t e s  a  completed t a s k  
w i l l  have  mora f r e e  t ime,  and w i l l  be mora s u r e  a b o u t  
u s i n g  f r e e  t ime t o  pursue  t h e i r  i n d i v i d u a l  i n t e r e s t  * 
~t w i l l  make them more c o n f i d e n t ,  more independen t*  z 
l M a r g a r e t  F a l l e r ,  "Choice I8 Yot Enough," School  Se r i ew 
LXXVITI ( F e b r u a r y ,  1 9 7 0 ) ,  p -  234. 
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Of cour38  resf.3tance t o  change i n  e d u c a t i o n  a lways  
comes f rom t h e  P a r e n t s  in one form o r  t h e  o t h e r .  Gorton i n  
h i s  s t u d y  found t h e  f o l l o w i n g  p a r e n t a l  s t a t e m e n t s  t o  be t h e  
most prominent :  
P a r e n t s  b e a i c a l l ~  s u p p o r t  t h e  new program, however 
a s i g n i f i c a n t  m i n o r i t y  do r e a c t  i n  o p p o s i t i o n  t o  s u c h  change. 
Common r e a c t i o n 8  were a s  fo l lowa:  ( 1 )  "Whets wrong w i t h  t h e  
p r e s e n t  s c h e d u l e ? "  ( 2 )  "I d o n ' t  s e e  how my c h i l d  c a n  l e a r n  
when h e  i s  u n d e r  no t e a c h e r  d i r e c t i o n "  (3)  " ~ o n ' t  t h e  k i d s  have  
t o o  much f reedom under  t h i a  new plan?"  U n f o r t u n a t e l y  t h e i r  
c o n c e p t i o n  o f  t h e  s c h o o l  i s  t h a t  of a (wa tch  dogr  o r  supervisor 
and on t h e  o t h e r  hand t h a t  of a n  i n s t i t u t i o n  f o r  d e v e l o p i n g  
i n d e p e n d e n t  and r e s p o n s i b i l i t y  a s  w e l l  a s  s u b j e c t  m a t t e r  
background,  ( 4 )  * I s n ' t  t h i a  program j u s t  f o r  t h e  c o l l e q e -  
bound?" The promam i s  b a s i c a l l y  des igned  t o  h e l p  t h e  s t u d e n t  
who l a c k s  i n i t i a t i v e  and r e s p o n s i b i l i t y ,  ( 5 )  " ~ o n ' t  th is  
program h u r t  my c h i l d ' s  chances of g e t t i n e ' l i n t o  c o l l e g e  o r  
o b t a i n i n g  a  s c h o l a r s h i p ? "  It h a s  been fouhd t h a t  f o r  some 
g r a d e s  may go down, bu t  u s u a l l j  do come up  soon a f t e r . 1  
The rev iew of l i t e r a t u r e  h a s  c o n s i d e r e d  a r t i c l e s  i n c l u d -  
i n g  t h e  b a s i c  tone  of t h e  School  program, t h e  a u t h o r s  t h a t  
s u p p o r t  i n d i v i d u a l  s t u d y ,  t h e  a u t 5 o r s  t h a t  show why e d u c a t i o n  
l R i c h a r d  A. Gorton,  " P a r e n t a l  R e s i s t a n c e  t o  Modular 
s c h e d u l i n g , "  - The C l e a r i n g  House, XLIII  arch, 1 ~ 6 ~ 1 ,  ~ p .  302- 
39 5. 
must change, t h e  au tho r s  t h a t  have proposed educa t iona l  p h i l -  
osophies  and Programs over t h e  p e s t  decade i n  suppor t  of t h e  
Urbandale High School type of program, t he  au tho r s  who p r e s e n t  
b o t h  s i d e s  of t h e  controversy,  and those  who have s e r i o u s  
q u e s t i o n s  about  t h e  program. A l l  have con t r ibu ted  t o  t h e  
unde r s t and ing  of how c h i l d r e n  can succeed. But a l l  should 
remember a s t a t emen t  by George R. Leonard: 
Every educa tor ,  pa ren t ,  and s tuden t  h a s  a  s t a k e  
i n  th is  b u i l d i n g  p ro j ec t .  A l l  w i l l  h e l p  determine 
whether  our  schools  become f l e x i b l e ,  humanis t ic  and  
j o y f u l ,  o r  whether they must f i r s t  become more r i g i d ,  
mono l i t h i c ,  snd d o c t r i n a i r e .  I n  e i t h e r  ca se ,  change 
t h e y  w i l l .  The t r a d i t i o n a l  g lue  c a n ' t  hold  it t o -  
ge t h e r  much longe re l  
l ~ e o r ~ e  B. Leonard, Education - and Ecs t a sy  (yew Yorh: 
Delacor ta  I l ress ,  19681, p. 215. 
CHAPTER I11 
PRESENTATION OF DATA 
Data  on o b j e c t i v e  number one. O b j e c t i v e  number one -- -
s t a t e s :  - The s t u d e n t  w i l l  s a t i s f a c t o r i l ~  b r i d ~ e  t h e  p~ &- 
- -
tween  h i g h  s c h o o l  and c o l l a g e .  The f o l l o w i n g  d a t a  i n d i c a t e  
-
t o  what d e g r e e  t h e  s t u d e n t s  f e e l  t h a t  Urbandale High Schoo l  
has h e l p e d  them make t h a t  adjus tment .  
E i g h t y - f  i v e  of t h e  127 s t u d e n t s  o r  66.9 p e r c e n t  who 
r e t u r n e d  t h e  q u e s t i o n n a i r e  answered yes  t o  t h e  a u e s t i o n ,  
"Are you a t t e n d i n g  a  pos t  h i g h  s c h o o l  i n s t i t u t i o n  of' l e a r n i n g ? "  
Each s t u d e n t  responded t o  t h e  q u e s t i o n s  askad on a 
f i v e  p o i n t  r e s p o n s e  s c a l e  of poor ,  below a v e r a g e ,  a v e r a g e ,  
good, o r  e x c e l l e n t .  Those q u e s t i o n s  were a s  f o l l o w s :  
( 1 )  As a r e s u l t  of your e d u c a t i o n  a t  Urban- 
d e l e  Yigh School ,  how adeouete  do you f e e l  your s t u d y  
h a b i t s  have been  s i n c e  e n t e r i n g  your p o s t  h i ~ h  s c h o o l  
i n s t i t u t i o n ?  
( 2 )  A s  a r e s u l t  of your edu-ca t ion  a t  Urbandale 
High S c h o o l ,  how adeaua te  do you f e e l  your s e l f -  
r e s p o n s i b i l i t y  h a s  been s i n c e  e n t e r i n g  your p o s t  h i g h  
s c h o o l  i n s t i t u t i o n ?  
( 3 )  A s  a  r e s u l t  of your e d u c a t i o n  a t  Urbandele 
High Schoo l ,  how adeaue te  do you f e e l  your s e l f -  
c o n f i d e n c e  h a s  been s i n c e  e n t e r i n g  your p o s t  h i g h  
a c h o o l  i n s t i t u t i o n ?  
( 4 )  A s  a  r e s u l t  of your  e d u c a t i o n  a t  Vrbsndale  
High Schoo l ,  how adeaua te  do you f e e l  your s o c i a l  a d j u s t -  
ment h a s  been s i n c e  e n t e r i n 8  gour p o s t  h i g h  s c h o o l  
i n s t i t u t i o n ?  
( 5 )  How a d e a u a t e  wes t h e  c o n t e n t  of gour  h i ~ h  
s c h o o l  c o u r s e s  and e x p e r i e n c e s  i n  meet ing  t h e  
demands of your p o s t  h i g h  s c h o o l  e d u c a t i o n ?  
From t h e  d a t a  i n d i c a t e d  i n  Table  I (page  2 ,  t h e  
s t u d e n t s  f e l t  t h a t  t h e i r  s t u d y  h a b i t s  have been average  t o  
good (76%) a s  a  r e s u l t  of t h e i r  h i g h  s c h o o l  educa t ion .  They 
a l s o  f e l t  t h a t  t h e i r  s e l f - r e s p o n s i b i l i t y ,  g e l f - c o n f i d e n c e ,  
end s o c i a l  a d j u s t m e n t  h a s  been good t o  e x c e l l e n t  ( 865 ,  74$, 
and 7 4 $ r e a p e c t l v e l y )  a s  a  r e s u l t  of t h e i r  h i g h  s c h o o l  aduca-  
t i o n .  In  r e l a t i o n s h i p  t o  t h e  c o n t e n t  of t h e i r  h i g h  s c h o o l  
c o u r s e s  and e x p e r i e n c e s ,  t h e  s t u d e n t s  f e l t  t h a t  t h e  c o n t e n t  
w a s  a v e r a g e  t o  good (72%) i n  mee t ing  t h e  demands of t h e  p o s t  
h i g h  s c h o o l  i n s t i t u t i o n .  
Data on o b j e c t i v e  number two. O b j e c t i v e  number two 
-- -
s t a t e s :  The s t u d e n t  w i l l  s a t i s f a c t o r i l y  brid@;e t h e  gap be- 
- - - -
tween h i g h  s c h o o l  and t h e  working world. The Fol lowing d a t a  
--
i n d i c a t e  t o  what degree  t h e  s t u d e n t s  f e e l  t h a t  Urbandale E i g h  
S c h o o l  h a s  h e l p e d  them make t h a t  ad jus tment .  
For ty - two  of t h e  127 s t u d e n t s  o r  33.1 p e r c e n t  who r e -  
t u r n e d  t h e  q u e s t i o n n a i r e  answered no t o  t h e  q u e s t i o n ,  "Are 
you a t t e n d i n g  a  p o s t  h i g h  3chool  i n s t i t u t i o n  of l e a r n i n g . "  
The r e s p o n s e  t o  t h e  f o l l o w i n g  o u a s t i o n s  is i n d i c a t e d  
i n  t a b l e  I1 (page  27). Each  s t u d e n t  responded t o  t h e  a u e s t i o n s  
on a  r e s p o n s e  s c a l e  of poor ,  below a v e r a g e ,  a v e r a g e ,  good, o r  
e x c e l l e n t ,  Those a u e s t i o n s  were a s  f o l l o w s  : 
(1) As a  r e s u l t  of your e d u c a t i o n  a t  Urbandale 
High S c h o o l ,  how a d e a u s t e  do you f e e l  your work  h a b i t s  
have been  s i n c e  e n t e r i n g  your p o s t  h i g h  s c h o o l  i n s t i -  
t u t  i o n ?  
TABLE I 
NUMBER A N D  PERCENT OF RESPOF!SES FROM THE 1969 GRADUATES 
OF URBANDALE SENIOR HIGH SCROOL ATTEFTDITG A POST HIGH 
SCHOOL INSTITUTION OF LJIARNIYG, TO THH QUESTIONS 
INVOLVIYG STUDY HABITS, SELF-Rl3SPONS IR ILITY,  
SEZF-COMF'IDETlCE, SOCIAL ADJUSTMEnTT, AND 
COVTEWT OF HIGH SCFIOOL COTV?SES 
A N D  EXFEREVC3S 
Below Aver- g x c e l -  
Poor Average age Good l e n t  
?,To.-%$ No. % No* $ No* ?z No* 
Number and p e r c e n t  of 
a t u d e n t a  r e spond ing  t o  
s t u d y  h a b l t a  3 9 10,  38 45. 26 31. 9 10- 
Number and p e r c e n t  of 
s t u d e n t s  r e spond ing  t o  
s e l f  - r e s p o n s  i b i l i t y  3 4. 5 6. 12 14.. 46 54. 19 32- 
Numbar and  p e r c e n t  of 
s t u d e n t s  r a apond ing  t o  
s e l f - c o n f i d e n c e  3 4. 6 7. 13 15. 48 56. 15 19- 
Number and p e r c e n t  of 
s t u d e n t s  r e spond ing  t o  
s o c i a l  a d j u s t m e n t  4 5. 4 5. 14 16. 33 39. 30 35,  
Number and p e r c e n t  of 
s t u d e n t s  r e spond ing  t o  
c o n t e n t  of c o u r s e s  and 
e x p e r i e n c e s  3 4. 11 13. 25 30. 36 L2. 10 11. 
4: Number of s t u d e n t s  who responded 
( 2 )  A 8  a  r e s u l t  of your educat ion  a t  ?Trbandnle 
High School ,  how adequate do you f e e l  your s e l f -  
r s a p o n s i b i l i t ~  has been s i n c e  e n t e r i n g  your pos t  h i g h  
s c h o o l  i n s t i t u t i o n ?  
(3) As a  r e s u l t  o i  your educat ion  a t  Urbandale 
~ i g h  School ,  how adequate do you f e e l  jour  s o l f -  
c o n f i d e n c e  has been s i nce  e n t e r i n g  jour  pos t  h i g h  
s c h o o l  i n s t i t u t i o n ?  
(4)  a result of your educa t ion  a t  Urbandale 
High School ,  how adequate do you f e e l  your s o c i a l  ad- 
jus tment  ha s  been ainca e n t e r i n g  jour  pos t  h i ~ h  schoo l  
i n s t i t u t i o n ?  
( 5 )  Bow adequate was the  content  of your h i g h  
a c h o o l  cou r se s  and exper iences  i n  meeting the demands 
of j o u r  p r e s e n t  a c t i v i t i e ~ l  ( n e t h r e  of amplo~ment ,  
housewi f e ,  armed s e r v i c e s ,  e t c .  ) ?  
From t h e  d a t a  i nd i ca t ed  i n  Table IT, t h e  a tuden ta  
f e l t  t h a t  t h e i r  work h a b i t s  have been average t o  good (73%).  
They a l s o  f e l t  t h a t  t h e i r  s e l f - r e s p o n a i b i l i t j  has  been good 
t o  e x c e l l e n t  (7b%), and t h e i r  se l f -conf idence  average t o  good 
(81%). However, i n  r e l a t i o n s h i p  t o  s o c i a l  adjustment ,  t he  
s t u d e n t s  r e sponse  was va r i ed  from average t o  e x c e l l e n t  (90%). 
'?!his waa i n d i c a t e d  by 19  percant  of t he  s t uden t s  responding 
a v e r a g e ,  48 p e r c e n t  responding good, and 24 percen t  responding 
e x c a l l e n t .  I n  ~ e l a t i o n s h i p  t o  content  of t h e i r  h i e h  school  
c o u r s e a  and e x p e r i e n c e s ,  the s t uden t s  P e l t  t h a t  con ten t  was 
avers(ge t o  e x c e l l e n t  (055). rhis was i nd i ca t ed  bv 19  pe r cen t  
of t h e  s t u d e n t s  responding average,  40 percen t  respondfnp good 
and 26 p e r c e n t  responding exce l l en t .  
TABLE 11 
NUMBER AND I.I.:RCENT OF W S P O n J S R S  FROM TrTE 1969 GRADTTAES 
OF URRANDALX SENIOR HIGH SCROOL, WFIO T~~ERE NOT ATTSND- 
ING A I O S T  HIGB SCHOOL I N S T I ' P n T I O E  OP LTARNING, T O  
THE P U I S T I O N S  IITVOL~TING WORK HABITS, S n F -  
Rl3SPONSIRILITY, SELF-COTTIDEYCE, SOCIAL 
ADJUSTME'NT, AND CONTEYT OF H I G H  SCHOOL 
COTJRSES AND EXIBI?IENCES 
R E S P O N S E S  
Relow Ave r- Excel- 
Poor Average age Good l e n t  
No.* No. 5 No. no. 43 m0. 9 
Number and p e r c e n t  of 
s t u d e n t s  r e spond ing  t o  
work-hab i t s  2 4. 4 10. 1 4  33, 17 b0. 5 12. 
Number and p e r c e n t  of 
s t u d e n t s  r e spond ing  t o  
s e l f - r e s p o n s i b i l i t y  1 2. 4 1 0 .  $ 1 2 .  2 2 5 2 .  1 0 2 4 .  
Vumber and p e r c e n t  of 
s t u d e n t s  r e spond ing  t o  
s e l f - c o n f i d e n c e  0 0, 3 7. 15; 36. 19 45. 5 12,  
Number and p e r c e n t  of 
s t u d e n t s  r e spond ing  t o  
s o c i a l  a d j u s t m e n t  o 0. 4 10. 8 19. 20 48. 1 0  24. 
Number and p e r c e n t  of 
students respond ing  t o  
c o n t e n t  of c o u r s e s  and 
e x p e r i e n c e s  1 2. 5 2 .  8 19. 17 40. 11 26. 
3 Number of s t u d e n t s  who responded 
-- e c t i v e  number t h r e e .  Objec t ive  number t h r e e  Data On  ob_l --
s t a t e s :  The s t u d e n t  w i l l  s t r e s s  l e a r n i n g  over grades  i n  t h e  
- -  - -- 
e d u c a t i o n a l  process* Ihe fo l lowing  da ta  i n d i c a t e  t o  what 
d e g r e e  t h e  s t u d e n t s  f e e l  t h a t  Urbandale High School i n f l u e n c e s  
them t o  emphasize t h a t  ob jec t ive .  
m e n t ~ - e f @ t  t rUe-fa lse  s t a t ement s  were s e l e c t e d  from 
t h e  300 s t a t e m e n t s  of t h e  'High School Characteristics Indexn 
t o  d e t e r m i n e  t h e  degree t o  which t h e  e d u c a t i o n a l  propram a t  
Urbandale  High School  was s a t i s f y i n g  t h i s  o b j e c t i v e .  The 
"indexw was admin i s t e red  t o  t h e  e n t i r e  Urbandale High School  
s t u d e n t  body, and was a l s o  adminis tered ,  i n  a  shor t ened  a u e s t -  
i o n n a i r e ,  t o  100  randomly s e l e c t e d  s t u d e n t s  from Val ley  Righ 
Schoo l .  The responses  of t h e  a tudenta  from Valley High School 
were used  o n l y  a s  a comparison t o  t h e  respbnses of t h e  s t u d e n t s  
f r o m  Urbandale  High School. 
m e  s t a t e m e n t s  i n  Table 111 (Page 2 9 )  were s i g n i f f c a n t  
f o r  Urbandale  High School ( e i t h e r  above 66% o r  below 33<) i n  
determining the programs success .  Also I n  Table I11 a r e  l i s t e d  
t h o s e  s t a t e m e n t s  which i n d i c a t e  some d i f f e r e n t i a l  da ta ,  
Urbandale High School i s  a f l e x i b l e ,  i nnova t ive  school .  
V a l l e y  Yigh School  i s  a  t r a d i t i o n a l ,  s tudy  hall t y p e  of school .  
From Table I11 t h e  data i n d i c a t e  t h a t  Urbandale Pigh 
S c h o o l  i n  r e l a t i o n s h i p  t o  Valley Aigh School i s  more open and 
does  s t r e s s  l e a r n i n g  over  grades t o  a g r e a t e r  degree. Table 
I11 a l s o  i n d i c a t e s  t h a t  s t u d e n t s  a t  Urbandale Yigh School:  
29 
TABLE I11 
PERCENTAGE OF ESPOMSES FROM TFTE ENTIRE STUDENT BODY OF 
URBANDALE HIGH SCBOOL A N D  FROM 100 RANDOMLY S E L E C m  
STTJIENTS OF VALLEY HIGH SCHOOL TO THV QlJT3STIONS 
I W O L V I N G  LEARNIRG OVER GRA9RS FROM THE "HIGH 
SCHOOL CHARACTERISTICS INDEX." 
PmCENTAGE R",SPOWSES AGREE ImG 
!JI'!?H " I R D ~ x ~ ~  KEY ~ S F O N S E  
Q u e s t i o n s  Asked Ke Y Urbanda l e  Val ley  
Response Per centace  Percentage  
1. There i s  a l o t  of com- 
p e t i t i o n  f o r  grades. True 66. 7 3 -  
2. Teachers  o f t e n  t r y  t o  ge t  
students t o  speak up f r e e -  
l y  and openly  i n  c l a s s  True 8 5  59 L. 
3. S t u d e n t s  can  f e e l  f r e e  t o  
d i s a g r e e  w i t h  t h e i r  
t e a c h e r s  openly, Fa l se  31 61. 
4. S t u d e n t s  h e r e  learn that 
they a r e  n o t  only expect-  
ed  t o  have i d e a s  but  t o  
do something about  them. True 67 53 
5. I n  E n g l i s h  c l a s s e s ,  s tud-  
e n t s  are encouraged t o  be 
imagfna t f  ve when they 
w r i t e ,  True 87. 69. 
6. S t u d e n t s  seldom read books 
which d e a l  wlth p o l i t i c e l  
and s o c i a l  i s s u e s .  Fa l se  3 0 a  114, 
7. S t u d e n t  groups  seldom meet 
t o  d i s c u s s  c u r r e n t  s o c i a l  
problem8 end i s sues .  Felse 32. 30, 
8. Most s t u d e n t s  a r e  not  in-  
t e r e s t e d  I n  t e l e v i s i o n  
programs d e a l i n g  wi th  
s o c i a l  and  p o l i t i c a l  
problems. False 28. 34. 
9. No one needs t o  be a f r a i d  
of e x ~ r e s s i n ~  a p o i n t  of 
v iew that is unusual  o r  
n o t  p o p u l a r  i n  t h I ~  school* True 30. 3 5 ,  
10. If a s t u d e n t  thinks out  8 
r e p o r t  c a r e f u l l  J t eachers  
w i l l  g i v e  him 8 good merk 
even if they d o n ' t  agree 
w i t h  h i m .  True 
C h e s t i o n 8  Asked 
PERCENTAGE RESPONSES A G m  ING 
WITV "INDEX" KEY RESPONSE 
Ke Y Urbandale Ira l l e  !f
Reaponse Percentage ~ e r c e n t a ~ e  
11. Teachers  welcome the 
s t u d e n t s '  own ideaa 
on s e r i o u s  mat ters .  True 7 5. 12. Quite f r e q u e n t l y  s tuden t s  
w i l l  ge t  t o g e t h e r  i n  
t h e i r  own time and t a l k  
a b o u t  t h i n g s  they have 
learned i n  c l a s s .  True 33 13. Clear and c a r e f u l  th ink-  
ing  a r e  most important  
i n  getting a good mark 
on r e p o r t s ,  papers ,  and 
d i s c u s s i o n s .  True 78 
The f o l l o w i n g  s t a t ements  f u r t h e r  i n d i c a t e  some 
d i f f e r e n t i a l  data.  
14. Examina t ions  h e r e  r e a l l y  
t e s t  how much a s t u d e n t  
h a s  l e a r n e d .  True 58 4he 
15. Many t e a c h e r s  h e r e  s t r e s s  
t h e  p r a c t i c e 1  uses of 
their s u b j e c t s ,  in help- 
in8 s t u d e n t s  t o  g e t  a 
good job, True 55. 39* 
16.  Assembl ies  o r  d i scuss ions  
on s e r i o u s  s u b j e c t s  a r e  
n o t  held very  o f t e n  here.  Fa l se  62. 16. 
17.  There i s  e l o t  of i n t e r -  
e s t  h e r e  i n  l e a r n i n g  f o r  
i t s  own sake  r a t h e r  than 
j u s t  f o r  g r a d e s  o r  f o r  
g r a d u a t i o n  c r e d i t s .  True 4 4 2 1  
(1) a r e  encouraged t o  speak up f r e e l y  and openly i n  c l a s s  
(85% t o  9 9 (2)  can f e e l  f r e e  t o  d i sagree  with t h e i r  
t e a c h e r s  open ly  (69% t o  396), (3)  a r e  encouraged t o  be imag- 
i n a t i v e  when t h e y  w r i t e  (87% t o  696 ) ,  ( 4 )  a r e  g iven t e s t a  which 
show how much a s t u d e n t  has  l ea rned  (58% t o  44461, ( 5 )  do h e a r  t h e  
p r a c t i c a l  u s e s  of t h e i r  s u b j e c t s  (55% t o  396), ( 6 )  do have 
a s s e m b l i e s  o r  d i scuss ion8  on s e r i o u s  s u b j e c t s  (62$ t o  1 6 6 ) ,  ( 7 )  
do have  h i g h e r  i n t e r e s t  i n  l e a r n i n g  f o r  i t s  own sake (44$ t o  214). 
Data -- on o b j e c t i v e  number four .  Object ive number f o u r  
-
s t a t e e :  Tho s t u d e n t  w i l l  be capable  of making s i g n i f i c a n t .  
- -- - 
e d u c e t i o n e l  decisions. The f o l l o w i n g  data  i n d i c a t e  t o  what 
d e g r e e  t h e  s t u d e n t s  f e e l  t h a t  Urbandele High School i n f l u e n c e s  
them t o  emphasize t h a t  ob jec t ive .  
Twenty-three t rme-fa lse  atatementa .were s e l e c t e d  from 
t h e  300 s t a t e m e n t s  of the  "~igh School C h a r a c t e r i s t i c s .  Index" 
t o  d e t e r m i n e  t h e  degree t o  which t h e  e d u c a t i o n a l  program e t  
Urbandale  High School was s a t i s f y i n g  t h a t  o b j e c t i v e .  The 
"Indexn was admin i s t e red  t o  the  e n t i r e  Urbandale High School 
s t u d e n t  body,  and was a l s o  administered i n  t h e  f o m  of a  ques t -  
i o n n a i r e  t o  100  randomly s e l e c t e d  s t u d e n t s  from Val ley  High 
School of Ves t  Des Moines. The responses from the  Val ley  
High School  s t u d e n t s  were used o n l y  a s  a  comparison t o  t h e  
Urbandale  High School  s t u d e n t  Responses. 
The s t a t e m e n t s  i n  Table I V  (page 33) were s i g n i f i c a n t  
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f o r  u rbanda l e  Bf13h School ( e i t h e r  above 66% o r  below 33q) i n  
d e t e r m i n i n g  t h e  Programs success. Also i n  Table I V  a r e  l i s t e d  
t h o s e  s t a t e m e n t s  which i nd i ca t e  some d i f f e r e n t i a l  da ta .  
A 8  was i nd i ca t ed  previously ,  Urbandele High School is 
a f l e x i b l e ,  innovat ive  school. Valley Blgh School i s  a  t r a d -  
i t i o n a l ,  study h e l l  t y p e  of achool. 
From Table I V  the data i nd i ca t e  t h a t  Urbandale Y i g h  
School  i s  more s t uden t  o r ien ted  and does inf luence the  s t u d e n t  
t o  be s i g n i f i c a n t l y  capable of making educa t iona l  dec i s ions  i n  
mee t ing  everyday problems. The data a l s o  i n d i c a t e  t h a t  Urban- 
d a l e  High School  does t h i s  more e f f e c t i v e l y  than Valley Tigh 
School.  Tab le  111 i nd i ca t e s  t h a t  s tuden ts  a t  Urbandele High 
School :  (1) a r e  inf luenced t o  t r y  out t h e i r  new ideas  (80q t o  
21$), ( 2 )  a r e  encouraged t o  be on t h e i r  own and t o  make up 
t h e i r  own minds (81% t o  59$) ,  ( 3 )  do not ge t  t h e i r  easignments 
done when t h e  assignment3 g e t  d i f f f o u l t  (67d! t o  9181, ( h )  a r e  
expec t ed  n o t  only t o  have ideas but t o  do something about them 
( 67% t o  53$),  ( 5 )  a r e  encouraged t o  be on t h e i r  own and t o  
mate up  t h e i r  own minds (81% t o  5?$), ( 6 )  do take  the  ind iv-  
i d u a l  i n i t i a t i v e  when g e t t i n g  j u s t  pass ing grades a t  m i d  term 
t o  earn h i g h e r  grades by the  end of t he  term (536 t o  3041, 
( 7 )  and  a r e  accountable  f o r  what they say by f r equen t ly  ~ ~ g a k i n g  
up  i n  class without  worrying what they a r e  going to 3aY ( 5 6 %  
TABLE IV 
PERCENTAGE OF MSPOBSES FRO* THF, ENTIRE STTJDEIPT BOW 
OF URBANDALE HIGH SCHOOL AND FROM 100 RABDOMLY 
SELECT'!ID STUDENTS OF VALLEY H I G H  SCHOOL TO 
TFIE QUESTIONS INVOLVING SIGPIF'ICAFJT 
EDUCATIONAL DEC ISIONS. 
PERCENTAGX RESPONSES AGREE IRG 
Ques t ions  Asked WITH "INDEXn K3Y RE3SPOITSE Ke Y Urba ndale Tralle v 
~ e s p b n s e  Percentage  ~ e r c e n t a ~ e  
S t u d e n t s  a r e  made t o  ex- 
p l a i n  why t h e y  d i d  some- 
thing when t h e  teacher 
d o e s n ' t  l i k e  what t hev tve  
done. 
New i d e a s  a r e  alwaya be ing  
t r i e d  o u t  here .  
When s t u d e n t s  t h i n k  a teach-  
e r a t  d e c i s i o n  i s  u n f a i r ,  
they t r y  t o  g e t  i t  
changed , 
P u p i l s  a r e  o f t e n  expected  
t o  work a t  home on prob- 
lems which t h e y  could not  
s o l v e  i n  ~ 2 . 8 ~ 8 .  
S t u d e n t s  d o n ' t  h e s i t a t e  t o  
v o i c e  t h e i r  complainta  
a round  h e r e .  
M e n  t h e  ass ignments  r e a l l y  
ge t  tough ,  many s t u d e n t s  
j u s t  won ' t  do them. 
S t u d e n t s  h e r e  l e a r n  t h a t  
t h e y  a r e  n o t  only  expected 
t o  have  i d e a s  b u t  t o  do 
s orne t h i n g  a  bout  them. 
S t u d e n t s  of t e n  s t a r t  t h i n g s  
w i t h o u t  t h i n k i n g  about how 
t h e y  w i l l  deve lop  o r  where 
t h e y  may end. 
S t u d e n t s  h e r e  a r e  encouraged 
t o  be on  t h e i r  own and t o  
make up t h e i r  own minds. 
It  d o e s n ' t  m a t t e r  who You 
are,  a t  t h i s  s choo l  You 
a r e  expected t o  be 'grown 
up1 and a b l e  t o  handle  
your own a f f a i r s .  
!?rue 
True 
True 
True 
True 
Fa l se  
True 
True 
True 
True 
PERCENTAGE F3SY ONSES AGRJT3ING 
WITH "INDRX" KEY SFSPOMSE Quest ions  Asked Key Urbandale V a l l e ~  
Response Fercentage P e r c e n t a ~ e  
The f o l l o w i n g  s t a  tementa f u r t h e r  ind ice  t e  some 
d i f f e r e n t i a l  da ta .  
11. You need permiss ion  t o  
do a n y t h i n g  around here .  True 
12. A l o t  o f  s t u d e n t s  who g e t  
j u s t  p a s s i n g  grades a t  
mid term r e a l l y  make a n  
e f f o r t  t o  e a r n  a h i g h e r  
g rade  by t h e  end of the  
term. True 53 30. 
13. S t u d e n t s  f r e o u e n t l y  speak 
up i n  c l a s s  without  
w o r r y i n g  about  what t h e  y t  r e  
going t o  sag.  rue 56 37 
'The purpose of' t h i s  s tudy  was t o  determine t h e  ex- 
t e n t  t o  which urbandale  High School was achieving t h e  educa- 
t i o n a l  o b j e c t i v e s  or :  (1) The s t u d e n t  w i l l  s a t i s f a c t o r i l y  
b r l d g e  t h e  gap between high school  end c o l l e g e ,  ( 2 )  Ihe 
s t u d e n t  w i l l  s a t i s f a c t o r i l y  b r idge  the  gap between high s c h o o l  
and t h e  working world, ( 3 )  The s t u d e n t  w i l l  s t r e s s  l ee rn ina ;  over  
g r a d e s  i n  the e d u c a t i o n  procesa,  ( 4 )  The s t u d e n t  w i l l  be capable  
of making s i g n i f i c a n t  e d u c a t i o n a l  dec i s ions .  
The d a t a  ga the red  f o r  t h i s  p r o j e c t  were ob ta ined  through 
the u s e  o f :  (1) a a u e s t i o n n a i r e  d i s t r i b u t e d  t o  t h e  g r e d u e t i n g  
c l a s s  of  Urbandale Yigh School of 1969. The a u e s t i o n n a i r e  used 
i n  t h i s  survey f i r s t  asked i f  t h e  i n d i v i d u a l  w a s  a t t e n d i n g  a  
p o s t  h i g h  s c h o o l  i n s t i t u t i o n  of l e a r n i n g .  Secondly i f  t h e  r e -  
aponse w a s  y e s ,  then  f i v e  ques t ions  were asked t o  determine t h e  
i n d i v i d u a l s  f e e l i n g s  about the  r e s u l t  o f  t he  educa t ion  rece ived  
a t  Urbendale  High School. The adeauecy of s tudy h a b i t s ,  self- 
r e s p o n s i b i l i t y ,  se l f -conf idence ,  s o c i a l  adjustment ,  and c o n t e n t  
r e t e n t i o n  s i n c e  e n t e r i n g  the  post  h i g h  school  Lna t i t u t i o n  were 
examined. These q u e s t i o n s  were asked t o  determine t h e  degree 
t o  which t h e  s t u d e n t  has  bridged the gap between h i ~ h  school  
and c o l l e g e .  
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Thirdly, if t h e  response was "NO,"  then  f i v e  ques- 
t i o n s  Were a sked  t o  determine the  i n d i v i d u a l s  f e e l i n g s  about  
L t h e  r e s u l t s  of t h e  educat ion  rece ived  a t  Urbandele High School.  
These a u e s t i o n s  i n d i c a t e d  the  adequacy of the  e d u c a t i o n a l  
e x p e r i e n c e  a t  Urbandale i n  developing work h a b i t s ,  s e l f - r e spon-  
s i b i l i t g ,  s e l f - c o n f i d e n c e ,  s o c i a l  ad jus tment ,  and con ten t  
u t i l i z a t i o n  t o  meet t h e  working world demands. 
( 2 )  The H i g h  School Characteristics Index w s a  g iven  
t o  t h e  e n t i r e  Urbandale High School s t u d e n t  body i n  t h e  f a l l  
of 1969. Twenty-eight i tems were i d e n t i f i e d  a s  de termining  
t h e  d e g r e e  t o  which the  fo l lowing educa t iona l  o b j e c t i v e  was 
b e i n g  met; - me s t u d e n t  - w i l l  s t r e s s  l e a r n i n g  - over  g rades  - i n  
t h e  e d u c s t i o n e l  process .  
-
Twenty-three itema were i d e n t i f i e d  a s  de termining  
t h e  d e g r e e  t o  which t h e  educa t iona l  obJec t ive ;  The s t u d e n t  -
w i l l  -- be c a p a b l e  - of making s i g n i f  f cant  e d u c a t i o n a l  d e c l s i o n s ,  
was b e i n g  met.  A f o r t y - n i n e  i tem t r u e  - f a l s e  o u e s t i o n n a i r e  
was t h e n  adrnj-nis tered t o  100 randomly s e l e c t e d  Valley High 
S c h o o l  S t u d e n t s  t o  a l low a  comparison f o r  t h e  Urbandale High 
S c h o o l  s t u d e n t  r e sponses*  
11. CONCLUSIONS 
Based upon t h e  f i n d i n g s  of? t h i s  s tudy which concerned 
i t s e l f  w i t h  t h e  e d u c a t i o n a l  o b j e c t i v e s  of Urbandale 9 i ~ h  
S c h o o l ,  t h e  f o l lowlng  conclusions a r e  presented:  
1. The f i r s t  o b j e c t i v e ,  The s t u d e n t  w i l l  s a t i a f a e -  
- -
t o r i l y  b r i d g e  t h e  &Q between h i g h  school  and c o l l e g e ,  i s  
-
- 
b e i n g  met a t  a  "good* l e v e l  on a  s c a l e  of poor, below e v e r a p ,  
a v e r a g e ,  good, and e x c e l l e n t ,  
2. The second o b j e c t i v e ,  The s t u d e n t  w i l l  s a t i s f a c -  
- -
o r i l y  b r i d g e  t h e  between h i g h  school  and t h e  workine; world,  
-
--
i s  b e i n g  met a t  a n  "average t o  goodn l e v e l  on a  s c a l e  of poor,  
below a v e r a g e ,  average ,  good, and e x c e l l e n t .  
3.  The responses  from t h e  former s t u d e n t s  who a r e  no t  
i n  a  p o s t  h i g h  s c h o o l  i n s t i t u t i o n  of l e a r n i n g  t o  o b j e c t i v e  
two, a r e  more s c a t t e r e d  throuphout  t h e  t o t a l  (poor  t o  e x c e l l e n t )  
s c a l e  t h a n  a r e  t h e  responses from t h e  former s t u d e n t s  who a r e  
a t t e n d i n g  a  p o s t  h i g h  school  i n s t i t u t i o n  of l e a r n i n g  t o  ob jec -  
t i v e  one, 
4. Based upon c o l l e c t e d  da ta ,  t h e  t h i r d  o b j e c t i v e ,  
The 
-
a t u d e n t  w i l l  
-
s t r e s s  l e a r n i n g  over  
-
i n  t h e  
--
e d u c a t i o n a l  
p r o c e s s ,  i s  b e i n g  met more s u c c e s s f u l l y  i n  t h e  open, i n n o v a t i v e ,  
non-graded environment  of Urbandale High School t h a n  it i s  i n  
the t r a d i t i o n a l  environment of Valley FIigh. School i n  West 
Des Moines. 
5. Based on c o l l e c t e d  d a t a ,  t he  f o u r t h  o b j e c t i v e ,  - The 
S t u d e n t  w i l l  be capable  of making s i g n i f  i c e n t  educs t i o n a l  
7- 
- 
d e c i s i o n s ,  i s  be ing  met more a u c c e s s f u l l ~  i n  the  innova t ive  
envi ronment  of Urbandale High School then i n  the  t r a d i t i o n a l  
envi ronment  of T!allej Yigh School i n  Vest 90s Fnoines. 
A 8  a  r e s u l t  of t h e  da ta  ga the red  f o r  t h i s  p r o j e c t ,  i t  
i s  n e c e s s a r y  t h a t  Urbandale High School conduct s t u d i e s  i n  
t h e  f o l l o w i n g  a r e a s  : 
1- A committee should be organized ,  c o n s i s t i n g  of 
f o r m e r  s t u d e n t s ,  f a c u l t y ,  a d m i n i s t r a t i o n ,  and c o l l e g e  a d v i -  
s o r s  t o  d e t e ~ m i n e  adeouacy of t h e  c o l l e g e  p r e p a r a t o r y  cu r -  
r i c u l a .  T h i s  committee would determine t h e  cour ses  t h a t  need 
t o  be a l t e r e d  w i t h i n  t h e  p r e s e n t  c u r r i c u l a  t o  i n s u r e  a d e q u ~ t e  
s t u d e n t  p r e p a r a t i o n  i n  meeting t h e  demands of the  p o s t  h i g h  
s c h o o l  i n s t i t u t i o n .  
2. A committee should be organized ,  c o n s i 3 t i n g  of 
f o r m e r  s t u d e n t s ,  f a c u l t y ,  administration, and b u s i n e s s -  
i n d u s t r i a l  a d v i s o r s  t o  d e t e r n i n e  the  adeauecv of t h e  work- 
s t u d y  programs i n  t h e  c u r r i c u l a .  This committee would d e t e r -  
mine t h e  c o u r s e s  that need t o  be a l t e r e d  w i t h i n  t h e  p r e s e n t  
c u r r i c u l a ,  and t h e  courses  t h a t  need t o  be added t o  t h e  cu r -  
r i c u l a  t o  i n s u r e  adequate  s t u d e n t  p r e p a r a t i o n  i n  m e t i n g  t h e  
demands of t h e  working world, 
3. A committee should be organized ,  c o n s i s t i n g  o f  
s t u d e n t s ,  f a c u l t y ,  and a d m i n i s t r a t i o n  t o  determine t h e  en- 
v i r o n m e n t a l  needs  of t h e  schoo l  i n  emphasizing t h a t  l e s r n i n q  
i s  f o r  t h e  s t u d e n t s !  f u t u r e ,  no t  f o r  t h e  p r e s e n t  ~ r a d e .  
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4. A committee should be organized, consisting of 
students, faculty, and administration, to determine the en- 
vironmental needs of the school program that will allow the 
student to make decisions to insure a productive decision 
meking life. 
The purpose for these recommendations lies in inter- 
pretation of the data contained in this study. Rased on the 
d a t a ,  n o t  all of the former students and present students 
feel that Urbandale High School is doing an excellent job 
of preparing students for college or the working world, nor 
is it doing as much as could be done with the environment 
of the school. Conseauently the previous studies ere 
recommended to a l l o w  for the satisfaction of the indicated 
student needs. 
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The f o l l o w i n g  oues t ionna i re  was administered t o  l h 7  
f o r m e r  Urbandale  High School s t u d e n t s  of the  g radua t ing  c l a s s  
of l9b9* 
P l e a s e  answer the  fo l lowing a u e s t i o n ~  by marking t h e  
a p p r o ~ r i a t e  response ,  
Are you a t t e n d i n g  a pos t  h igh  school  i n s t i t u t i o n  of l e a r n i n g ?  
Yes 
- 
If you answered YES t o  t h e  above aues t ion ,  would vou p l e a s e  
answer  q u e s t i o n s  %-rough f i v e ,  by marking the  response whlch 
most n e a r l y  r e p r e s e n t s  your f m n g ,  i f  you answered NO t o  t h e  
- above q u e s t i o n s  p lease  go t o  a u e s t i o n  number s i x .  
1. A S  a r e s u l t  of your educat ion  a t  TJrbandale High School ,  
how a d e q u a t e  do you f e e l  your s tudy  h a b i t s  have been s i n c e  
e n t e r i n g  your  p o s t  h i g h  schoo l  i n s t i t u t i o n ?  
A .  Poor 
B. ~ e l o w x r a n e  
1 2  - 
C. Average 
- 
D. Good 
E. ~ x c e l m  - 
2 ,  As a  r e s u l t  of your educa t ion  a t  Urbandale Yfgh S c h o o l ,  
how e d e q u a t e  do you f e e l  your s e l f  r e s p o n s i b i l i t y  has been s i n c e  
e n t e r i n g  y o u r  p o s t  high school  i n s t i t u t i o n ?  
A,  Poor 
B. ~ e l o w x r a  ge - 
C. Average 
D. Good 
Em ~ x c e l m  
3 .  As a  r e s u l t  of your educat ion  s t  Urbandale S i g h  School ,  
how e d e a u a t e  do you f e e l  your se l f -conf idence  has  been s l n c e  e n t e r -  
i n g  your  p o s t  h i g h  school  i n s t i t u t i o n ?  
A.  Poor 
3. ~ e l o u ~ r a g e  -
C. Average 
D. Good 
Em ~ x c e l m  
b. HOW edeoua te  was t h e  content  of your h l e h  school  courses  
and e x p e r i e n c e s  i n  meeting the demands of your pos t  hiph school  
educe  t i o n ?  
A. Poor 
B. ~ e l o w x r a ~ e  
- C. Average 
D. Good - 
E. E x c e l l e n t  
- 
5. As a r e 3 u l t  of' your educa t ion  a t  Urbandale Iligh School,  
how a d e a u a t e  do  you f e e l  your s o c i a l  adjustment has  been s i n c e  
e n t e r i n g  your  p o s t  h i g h  achool  i n s t i t u t i o n ?  
A. Poor 
B. B e l o w ~ r a g e  - 
C. A v e r a ~ e  
U-   D. Good 
E. E x c e l m  
6. P l e a s e  i n d i c a t e  on t h e  l i n e  below q h a t  you a r e  now doing 
( n a t u r e  of  employment, housewife,  armed services, e t c . ) ,  t hen  
answer  q u e s t i o n s  seven through e l e v e n  a a  they r e l a t e  t o  your 
activities. 
7. A s  a  r e s u l t  of your educat ion  a t  Urbandale Righ School,  
how a d e q u a t e  do you f e e l  your work h a b i t s  have been s i n c e  e n t e r i n g  
your p o s t  h i g h  schoo l  i n s t i t u t i o n ?  
A,  Poor 
B. ~ e l o w x r a ~ e  - 
C. Averaae 
L.. - 
D o  Good 
E. ~ x c e l m  
8. As a r e s u l t  of your educat ion  a t  Urbandale Bigh School ,  
how a d e a u s t s  do you f e e l  your s e l f - r e s p o n s i b i l i t v  has been s i n c e  
e n t e r i n g  your  p o s t  high school  i n s t i t u t i o n ?  
A .  Poor 
R m  ~ e l o w z r a g e  - 
C. Average 
Dm Good 
E. ~ x c e l m  - 
9.  A S  a  r e s u l t  of your educat ion  a t  Vrbandale Pigh School ,  how 
a d e a u a t e  do you f e e l  your se l f -conf idence  has been s i n c e  e n t e r -  
i n g  your  p o s t  h i g h  schoo l  I n s t i t u t i o n ?  
A. Poor 
R. Below-?GGrage 
- C. Average 
- O .  Good 
10. As a r 9 3 u l t  of your e d u c a t i o n  a t  Urbandale High School, 
how a d e a u a t e ,  do YOU f e e l  your s o c i a l  adjustment  has been since 
e n t e r i n g  y o u r  P o s t  high school i n s t i t u t i o n ?  
A. Poor 
R. ~ e l o w ~ r a g e  -
C. Rverage 
D. Good 
11. How a d e q u a t e  was t h e  con ten t  of your h i g h  schoo l  courses 
and  experiences in meet ing  the demands o f  your p r e s e n t  a c t i v i t e s  
( n a t u r e  o f  employment, housewife, armed s e r v i c e s ,  etc.!? 
A. Poor 
B.  elo ow-rage - 
C. Averege 
- 
D. Good 
E. ~ x c e l m  
- 

The f o l l o w i n g  q u e s t i o n n a i r e  was admin i s t e red  t o  t h e  
entire TJrbandale  ~ i g h  Schoo l  s t u d e n t  body, and 100 randomly 
s e l e c t e d  students f rom V a l l e y  High School.  
Please answer  t h e  f o l l o w i n g  a u e s t i o n s  by marking t h e  appro- 
p r i a  t e  r e s p o n s e  which most n e e r l y  r e p r e s e n t s  your f e e l i n g s .  The 
s t a t e m e n t  i s  t r u e  i f  you t h i n k  it i s  g e n e r a l l y  t r u e ,  and f a l s e  i f  
you think i t  i s  g e n e r a l l y  f a l s e .  This  q u e s t i o n n a i r e  i s  g iven  t o  
d e t e r m i n e  how you f e e l  e b o u t  t h i n g s  around your h i g h  sahool ,  
TRUE FALSE 
~ a l - r b a n -  v a n b a n -  
ley45 dale35 l e y  d a l e  
67 % 57 % -- -- 1. You need permiss ion  t o  d o  a n y t h i n q  
a  round h e  re. 
73% 65% -- -- 2. There i s  a  l o t  of compet i t ion  f o r  
graded .. 
- - -- 445 35% 3 .  P o p u l a r i t y ,  p u l l ,  and b l u f f  g e t  s tud-  
e n t s  through many courses.  
h4g 85% --  - - 4. Examinations h e r e  r e a l l y  t e s t  how 
much a s t u d e n t  h a s  lesrned.  
79% 64% -- -- 5. There a r e  awards o r  s p e c i a l  honors f o r  
those  who do t h e  b e s t  work o r  g a t  
t h e  b e s t  grades,  
694 77% - - - - 6. S t u d e n t s  e r e  made t o  e x p l a i n  whj the? 
d i d  something when the t e a c h e r  doesn ' t  
l i k e  what they lve  done. 
- - - - 29q 36% 7 .  Most s t u d e n t s  can e a s i l y  keep out  of 
t r o u b l e ,  i n  t h i s  school .  
21 $ 804 -- - - R. Yew Ideas  e r e  always being t r i e d  
o u t  he r e ,  
30$ 53 ct -- - - 9.  A l o t  of s t u d e n t s  who g e t  j u s t  pass- 
in8 grades  a t  midterm r e a l l y  make 
an e f f o r t  t o  e a r n  a h i g h e r  prade 
by t h e  end of t h e  tern-. 
5-95 85* -- -- 10.  Teachers o f t e n  t r y  t o  o e t  s tuden t s  
t o  speak up f r e e l y  and openly 
i n  c l a s s .  
7 2 :% R 1 8 4  - - -- 11. When s t u d e n s s  t h i n k  a t e a c h e r s f  
d e c i s i o n  1s u n f ~ i r ,  t h e ?  t r y  t o  qe t  
i t  chengad. 
X - V e l l e  y 9 i ~ h  S c h o o l  
S U r b e n d a l e  H i q h  S c h o o l  
TRUE 
-
FALSE 
V a l -  Urban- v a n b a n -  
.- - 
1 7  d a l e *  ley d a l e  
- 
758 792 -- -- P u p i l s  a r e  o f t e n  expected t o  work a t  
home on problems which they  could 
n o t  so lve  i n  c l a s s ,  
S tuden t s  don ' t  h e s i t a t e  t o  voice 
t h e i r  complaints  around here.  
When t h e  assignments r e a l l y  g e t  
tough, many s t u d e n t s  jus t  won't 
do them. 
Teachers seldom g e t  annoyed when 
s t u d e n t s  d i sagree  with them dur ing  
classroom discuss ion .  
S tuden t s  can f e e l  f r e e  t o  d i sagree  
wi th  t h e i r  t eacher s  openly. 
S tuden t s  a r e  expected t o  r epor t  en7 
v i o l a t i o n  of r u l e s  and regu la t ions  
t o  t h e i r  t e a c h e r  o r  the  p r i n c i p a l .  
Most s t u d e n t s  take an a c t i v e  p a r t  I n  
school  e l e c t i o n s .  
Both t e a c h e r s  and s tuden t s  he re  a r e  
a c t i v e l y  concerned about ways t o  
make t h i s  world a b e t t e r  p lace  i n  
which t o  l i v e ,  
S tuden t s  here  l e a r n  t h a t  they  a r e  
no t  only expected t o  have ideas 
b u t  t o  do something about them. 
S tuden t s  put a  l o t  of energy i n t o  
eve ry th ing  they do - I n  c l a s s  and 
out .  
Ihe t eacher s  r e a l l y  p u ~ h  each s tudent  
t o  t h e  l i m i t  of his a b i l i t y .  
I n  Eng l i sh  c l a s s e s ,  s tuden t s  a re  
e n c o u r a ~ e d  t o  be imapinat ivr  when 
they  w r i t e .  
%Val ley  High S c h o o l  
?$Urbandele V i ~ h  S c h o o l  
TRUE FALSE 
Val- Urban- V a n n r b e n -  
y d a l e s  l e y  d a l e  
72% 59% -- - - 24. This  school  o f f e r s  many o p p o r t u n i t i e s  
f o r  s t u d e n t s  t o  s e t  t o  know impor- 
t a n t  works of a r t ,  music, and drama. 
-- -- 44% 30% 25. S tuden t s  seldom read books which 
d e a l  w i t h  p o l i t i c a l  and s o c i a l  
i s s u e s .  
-- -- 30% 32% 26. Studen t  groups seldom meet t o  d l s -  
cuss  c u r r e n t  s o c i a l  problems and 
i s s u e s .  
553 47% -- -- 27. Teachers f r e q u e n t l y  urge s t u d e n t e  
t o  cons ide r  t h e  in f luence  of 
h i s t o r y  o r  c u r r e n t  events .  
-- -- 34% 28% 28. Most s t u d e n t s  a r e  not  i n t e r e s t e d  i n  
t e l e v i s i o n  programs d e a l i n g  wi th  
s o c i a l  and p o l i t i c a l  problems. 
71% 70% -- o o  29. Studen t s  o f t e n  s t a r t  t h i n g s  without  
t h i n k i n g  about  how they  w i l l  develop 
o r  where they  may end. 
4 2 5  434 -- - - 30. New i d e a s  a r e  met w i t h  immediate 
enthus iasm i n  th is  school. 
- - -- 35'q 45< 31. S tuden t s  who t end  t o  s a p  o r  do t h e  
f i r s t  t h i n g  t h a t  occurs  t o  them 
a r e  l i k e l v  t o  have a  hard  time he re .  
37% 564 - - -- 32. S tuden t s  f r e q u a n t l v  speak up i n  
c l a s s  wi thout  worrying about what 
t h e y ' r e  going t o  sag. 
358 30.5 -- - - 33. Vo one needs t o  be a f r a i d  of ex- 
p r e s s i n g  a po in t  o t  view t h a t  i s  
unusual  o r  n o t  populer  i n  t h i s  
E C ~ O O ~ .  
40% 44% - - -- 34. The p r i n c i p a l  and t eacher s  a r e  
u s u a l l y  unders tanding i f  a  
g tudent  does something wrong and 
w i l l  g ive  h i m  t h e  b e n e f i t  of t h e  
? $ V a l l e y  High S c h o o l  doubt. 
%Urbandale High Schoo l  
TRUE FALSE 
~ a 1 -  Urban- ~ e n r b a n -  
ley-% d a l e *  l e y  d a l e  
::-Valley High S c h o o l  
"Prbandale High Schoo l  
If a s t u d e n t  t h i n k s  ou t  a  r e p o r t  
c a r e f u l l y  t e a c h e r s  w i l l  g ive  h i m  
a good mark, even i f  they  d o n ' t  
ag ree  w i t h  him. 
If s t u d e n t s  do t h e i r  work we l l  
t h e y  g e t  a good m a r k ,  whether o r  
no t  t h e  t e a c h e r  l i k e s  them. 
Yost s t u d e n t s  t ake  t h e i r  school  
work very s e r i o u s l y .  
Many t e a c h e r s  h e r e  s t r e s s  t h e  prac-  
t i c a l  u s e s  o f  t h e i r  s u b j e c t s  i n  
h e l p i n g  s t u d e n t s  t o  g e t  a  good job. 
Learning  t o  work with o t h e r s  i s  
emphasized i n  t h i s  school .  
S tuden t s  a r e  seldon! encouraged t o  
t h i n k  about  developing t h e i r  own 
pe r sona l  va lues  and a philosophy 
of l i f e .  
Teachers welcome t h e  s t u d e n t s ,  own 
i d e a s  on s e r i o u s  ma t t e r s .  
Long, s e r i o u s  d i scuss ions  e r e  common 
among t h e  s t u d e n t s .  
S tuden t s  he re  a r e  encouraged t o  be 
on t h e i r  own and t o  make up t h e i r  
own minds. 
Yost t e a c h e r s  p r e f e r  t h a t  s t u d e n t s  
work ou t  t h e i r  own problems. 
It doesn ' t  m a t t e r  who you a r e ,  a t  
t h i s  school  you a r e  expected t o  
be "grown upb and a b l e  t o  handle 
your own a f f a i r s .  
h i t e  freoue?t l ;v  s t u d e n t s  w i l l  q e t  
t o g e t h e r  i n  t h e i r  own time and 
t a l k  about t h i n g s  they have l ea rned  
i n  c l a s s .  
TRm FALSE 
Val -  Urban- Val- Urban- 
e *  dslecr  l e y  d a l e  
I - 
go 16% 62% 47. Assemblies o r  d i s c u s s i o n s  on serious 
s u b j e c t s  e re  n o t  held v e r y  often 
he re. 
21.g 44% -- -- 48. There i s  a l o t  of i n t e r e s t  h e r e  i n  
l e a r n i n g  for i t s  own s a k e  ra ther  
t h a n  j u s t  f o r  g r ades  o r  f o r  qrad-  
u a t i o n  credits. 
84$ 78% -- -- 49. C l e a r  and c a r e f u l  t h i n k i n g  a r e  
most  Impor t an t  i n  getting a good. 
mark on r e p o r t s ,  papers, and dis- 
c u s s f  0n.s. 
